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National
Commission
Concludes
19..Month Study

National Commission Chairman Peter H. Coors (left) with two
members of the Priorities Group of the Board of Trustees, Edwin D.
Disborough and Leo F. Weber, S.].

During 19 months from March 1981 through
September 1982, 172 distinguished corporate,
civic, religious, and educational leaders from
Denver, the region, and the nation served on
nine Task Forces of the National Commission
on the Future of Regis College. National Commission members were asked to assess criticall y
various aspects of the College and to recommend an appropriate future course in relation
to community and national needs. Each Task
Force met several times during the 19-month
process, hearing reports on the College, studying supporti ng materials, co nsidering specific
questions, and preparing final reports.
At the inceptio n of the National Commission, Regis College President D avid M. C larke,
S.]., described the Commission's assignment as
"an opportunity for the College to test its purposes and measure its plans by bringing
together some of the finest minds and talents
this country has to offer. Drawing upon Regis'
long tradition of service, responsiveness, and
participation, the College is literally turning to
the larger community and asking 'How can we
best serve those men and women from Colorado and across the nation who are seeki ng
quality education?"'
Servi ng as National Commission C hairman
was Peter H . Coors, Division President of
M arketing, Sales, and Administration for the
Adolph Coors Company, who st ated: "The
need for such communication between a college and its community, a community emb racing not only Denver but extending regionally
and nationally, was obvious. But the process
devised to confro nt this need was innovativenever undertaken before by a Jesuit institution.
That so many leading citizens would join with
the Board of T rustees , the administ ration, and
the fa culty and wou ld willingly devote the
tremendo us amount of time and energy called
for in the undertaking constituted a tremendous mutual act of faith. And it has work ed."
Continued on page 2

National Commission

Continued
Nearl y 2,000 meeting hours after the C ommission's inception , the Final Report of the
National Commission o n the Future of Regis
College , detai li ng 257 recommendations, was
presented to the Board of Trustees at a dinner
on September 25, 1982 at the Fairmo nt H otel.
Coors states: "The report represents an
imaginative, challenging, and vigorous visio n
of Regis College in the years to come. The
work of the Commission members has evidenced the simple and deep human commi tment among us to bring excellence to education and, specifically, to Regis College . It also
has demonstrated the collective desire amo ng
th is country's leadershi p to assure the co ntinuity and strength of the independent sector of
higher education so importa nt to our nati o n 's
future."
The change to the National Commission was
to become fami liar with the purposes, current
capabilities, and general directio n of the College; to serve as a public soundi ng board fo r the
long-range goals and objectives of t he College;
to advise the Board of Trustees, recommending
appropriate fu ture di rectio ns for t he College;
and to access cost and fundi ng im plicati o ns of
the programs it recommended .
Members of the Commission were invited to
serve on the basis of thei r professional expertise, personal interest, and / or special perspective they could bring to the area of concern of
one of the Task Forces. The Commission
included all trustees of Regis College, 51 alumni
from a range of class years, 39 parents of current and former students, and an additional 82
distinguished men and women from twentythree states plus the District of Columba and
Canada who are recognized as corporate , civic,
religious, and educational leaders.
Esse nt ial to the success of t he Commission
was the wi ll ingness and continual cooperation
of students, faculty, a nd staff in making available candid information to the members of the
nine Task Forces. Making t he examination
process productive requi red that the College
reveal both strengths and weak nesses in all
areas.
The nine areas of consideration were: Governance and Trustees hi p ; You ng Adul t Students·
Academic Excellence and Faculty Develop:
ment; Adult Students; Service to Minori ty
Students; Integra ting Electroni c Learning into
a Ltberal Arts College; Values and Ethics;
Jesuit Presence; and Ph ysica l Faci li ties.
The National Commission Final Report
states: "The opportunities of t he next decade
challenge Regis College to extraordinary
excellence. Given a Board of T rustees desiring
to be even stronger, th e excellence of the
400-year-old Jesuit traditio n , a nd a distinguished and dedicated faculty, Regis College is
challenged to embrace new sta nd ards fo r
educat io nal life. which involve the strengthenmg of sc holarshtp, dedicatio n, mento rsh ip, and
serviCe. Wtthin those standards of excellence

'

the College is asked to affirm and advance its
pioneering effort to educate students of different ages, develop the leadership potential of all
stude.nts, seek ethnic diversity among students,
make concern for values and ethics a h allmark
of a Regis educatio n, and provide the facilities
and techno logies necessary to sup po rt these
efforts. "
The principal ch allenges suggested by the
N ational C ommission to the Regis College
Board of Trustees include:
Seek the strongest possible Board
governance, recognizing the absolute
need at Regis for the Jesuit tradition,
philosophy, and influence to continue
and to grow.
• Change the presen t bylaws to effect a
broader range of expertise among Board
members, while preservi ng the Jesuit influ ence o n t he Board
• Seek dive rsity in Board membership to
assure t hat a va riety of talent, skills,
and experience wi ll be reflected in Board
decisions
• C h ange the committee structure of the
Boa rd to refl ect adequately t he principal
operating fu nctio ns of the College
• Stre ngt hen orientation, continuing educati on, and evaluat ion programs for Board
members
Seek to attract students with d e monstrated leadership capabilities and adjust
curriculum and env ironment to maximize the leadership skills of all s tude nts.
• Educate students to seize opportunities to
set goals and to lead and to assume responsibility fo r those opportunities
• Wi th the assistance of alumni, parents, and
fr ie nds of the College, actively recruit
students who have demonstrated leadership
• Emphasize publicly the College's role as a
leadership-developing institution
• Inc rease the presence of leaders on campus
as speakers, mentors, and role models
Do what is n ecessary t o ensure that
standards of academic exce llence dis·
tinguish all programs and to attrac t and
keep scholarly faculty known for the ir
teaching excelle nce . '
• Increase faculty salaries to the top of the
averages for comparable institutions.
• Establish a system of endowed fa culty
professorships
• Increase the opportunities for wide-spread
mtellectual stimulation on campus
• Establish a mechanism for long-range academic planning
Affirm and ad vance the pioneering
effort to delive r quality libe ral arts education in ways specific ally tailored to the
distinctive needs of stude nts of different
ages .
•

Ensure that academic integrity and valuecentered education distinguish all adult
career programs
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•

Increase the Jesuit presence and infl uence in
adult career programs.

•

Focus on providing degree-granting programs rather than not-for-credit worksho
and seminars
ps

•

Expand the support services available to
adult career program students

Seek ethnic deversity among students
and ac.tively encourage the leadership
potenttal of women and minority
students .
• D ouble the number of enrolled minority
students over the next three to five years
• Seek addi tio nal fu nds to increase the Grantin-A id assistance available to deserving
mi nority students
• Review all academic programs to assure that
the curriculum includes a fair representa·
tion of ethnic history, knowledge, and
culture
• Develop counseling and career planning
programs specifically tailored for minority
students
Stay abreast of developing computer
technologies, manage those technologies
effectively, and establish standards for
computer literacy for all graduates.
• Educate students to know how to use
appropriate technology in their major and
minor fields of study
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• Establish a computer science
appropriate ro Regis College

major

• Moniror emerging computer applications in
all disciplines and career fields
• Establish a Committee on Technology to
assist in long-range technologies planning
and ro assure that the College is deriving
maximum use of its computer hardware and software

Make concern for values and ethics a
hallmark of Regis College, not only by
educating students to honesty and integrity, but by teaching them to reflect upon
how institutions can better serve society.
• Provide incentives for faculty and student
research in the area of values and ethics
• Require that all business and accounting
students complete a course in applied
business ethics prior to graduation
• Emphasize community service and the
pursuit of justice as an integral parr of the
Regis educational process
• Provide suitable facilities to be used by both
the College and the business community as
a center for the study and discussion of
business values and ethics

Increase Jesuit presence on campus to
assure that the Jesuit tradition, philosophy, and influence will flourish.
•
•
•

•

Develop specific recruitment strategies and
hiring practices for Jesuit faculty
Provide all new faculty and staff an orientation ro the Jesuit philosophy of education
Establish a Visiting Scholars Program
through which Jesuits from other camp uses
and aposrolates may be brought to Regis for
a period of time
Increase Jesuit involvement in campus
activities and residence hall life

Develop a proced-ure for planning and
professional plant management to help
assure a campus and facilities which
enhance effective teaching and learning.
•

Establish a separate and unified department
responsible for the operatio n, maintenance,
security, planning, and development of the
College's buildings and grounds
• Retain a qualified department head for
physical facilities
• Develop a comprehensive Master Plan to
outline long-range building and facilities
needs
• Upgrade buildings and facilities in need of
improvements and repair as soon as possible
In Fr. Clarke's co ncluding remarks to the
Comm ission members and guests at the Fairmont H otel o n September 25, he stated that
"Although th e primary work of the Commission has been completed with the submission of
this Final Report, the complete task of directing and ass uring the growth of Regis is neverending. The work of the National Commission
has provided a landmark in the life of this
College and the co ntinued counsel of the Commission members will be invaluable. "

Fr. C larke also noted that many of the Commission's recommendations have already been
implemented on campus. There is a series of
Jesuit speakers scheduled for the 1982-83
academ ic year; a business ethics program has
been established; a new computer science
major is being developed; new board members
have been added to reflect a broad range of
expertise and talent; leadership awards are
being granted to students whose qualifications
suggest that they can benefit a nd contribute to
an enviro nment that fo sters leadership;
students who do not maintain a 2.0 GPA at
Regis are not being co nsidered for financial aid
renewals; the Regis College Career Education
Programs continue to be evaluated to ensure
academ ic excellence and service to the business
community; a program designed to recruit
minority students m paid industry and

business positions is being developed that will
allow students both to pay for their education
at Regis and to gain valuable training towards
employment opportu nities after graduation;
and higher screening standards than before
were imposed by the Admissions Committee in
selecting the Class of 1986.
In March 1982 the Board of Trustees established a five-perso n Priorities Group of the
Board to deve lop a priority and implementation plan from the work of the National
Com mission. The Priorities Group expects to
complete its work b y March 1983. Trustees serving on the Priorities Group are: Peter H .
Coors, Chairman, Edwin D. Disborough; Leo
F. Weber, S.J.; Walter F. Imhoff, Chairman
of the Board; and David M. Clarke, S.).,
President.
0

Regis Announces New Board of
Trustees Members
Chairman of the Regis College Board of
Trustees Walter F. Imhoff announced the
appointment of five new trustees to the Regis
Board. They are A. James Blumeyer, S.J.;
Patrick J. Ford, S.J.; Dennis M. McDaniel;
Ann Love; and Javier Ricardo Uribe. The new
members joined the Board at its last meeting
on ca mpus September 25, 1982.
A. James Blumeyer, S.J., is currently responsible for the supervision and training of Jesuits
at the Missouri Province of the Society of Jesus
in St. Louis. For 13 years Blumeyer worked at
Rockhurst College, where from 1967 to 1971
he served as Coordinator of Campus Ministry;
from 1971 to 1972 as Assistant Academic
Dean; from 1972 to 1978 as the Academic
Dean, and from 1978 to 1980 as Vice President.
Blumeyer earned a bachelor of arts degree in
philosophy and theology, a master of arts in
education, and a Ph.D. in administration and
counseling from St. Louis University. He serves
on the Board ofT rustees at the Jesuit School of
Theology at Berkeley, at Xavier University,
and at St. Louis University. He formerly served
on the Board of Trustees at Rockhurst College.
Since 1974 Patrick J. Ford, S.J., has been the
Dean of the College of Arts and Sciences and
an Associate Professor of Higher Education at
Gonzaga University in Spokane, Washington.
From 1971 to 1974 he was the Assistant to the
Dean at the Jesuit School of Theology at
Berkeley.
Ford has served as a consultant-evaluator
for the Western Association of Schools and
Colleges, as a member of the Board of Trustees
of Gonzaga Preparatory School in Spokane,
Washington and of Jesuit High School in
Portland, Oregon.
He earned his bachelor of arts degree in
philosophy and classical languages and master
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of arts degree in sociology from Gonzaga
University, his Ph.D. in administration and
organizational studies from Stanford University, and his master's in divinity from the Jesuit
School of Theology at Berkeley.
Mr. Dennis M. McDaniel is President and
Chairman of the Board of Southwest Truck
Body Company. He received his bachelor's
degree from Regis College in 1962.
He is a member of the St. Louis Regional
Commerce and Growth Association and the
Regis College President's Council. He is a
board member of the Jesuit Program for Living
and Learning and the Centerre Bank of
Chesterfield, in Chesterfield, Missouri.
McDaniel lives in St. Louis with his wife and
five children.
Ann Love describes herself as a "professional
volunteer." She resides in Denver and attended
Colorado College in Colorado Springs. She
also spent one year of study at the New York
School of Fine and Applied Arts.
She is active on the Colorado Council for
Arts and Humanities; the President for the
Council of Public Television KRMA;
member of the Denver Zoological Foundation
Board; member of the Artreach Board; Director of United Bank of Denver; and member of
the Board of Historic Paramount Foundation .
Javier Ricardo Uribe founded 1-Day Paint
and Body Center, Inc. in 1967. The company
presently employs 425 people with 20 locations
in southern California and Nevada.
He attended Los Angeles City College and
served in the U.S. Army. He is a member of
the Board of Directors for Chaminade College
Preparatory School.
Uribe lives in southern California with his
wife. His son, Javier Ricardo, is a junior at
Regis College. He also has two daughters. O

O'Sullivan Center Named at Regis College
On November 19, 1982 the Robert J.
O'Sullivan Center, a renovation of the College's old gym, was named in honor of Regis
English Professor Emeritus, Robert J. "Bob"
O'Sullivan, S.J.
At the naming ceremony, President David
M. Clarke, S.J., stated, "It is a pleasure for me
to be here today to name this buildi ng in
honor of one of the great men of Regis College
and to celebrate Regis and its people in the person of Father Bob O'Sullivan."
Michael J. Sheeran, S.J., Academic Vice
President, noted it is appropriate that the
building, which will provide theater facilities as
well as office space for Career Programs, be
named for a man who "blessed both its functions through his enth usiastic support of the

theater a nd his participation in adult education
as an evaluator for the Portfolio Assessment
Center."
A n ative of Kansas City, Missouri,
O'Sullivan was educated at D e La Salle High
School and Rockhurst College before entering
the Society of Jesus at Florissant, Missouri in
1933. As a Jesuit student for the priesthood, he
earned the Bachelor's and the Master's degrees
in English as well as the Licentiate in
Philosophy and Sacred Theology from St.
Louis University. He was ordained to the
priest hood in 1946.
O'Sulliv an's life as a Jesuit priest has been
devoted to teaching. For three years, during his
preparation for priesthood, he taught English
and Speech at Regis College. After ordination

and the completion of his studies, O'Sullivan
was missioned to Rockhurst College in Kansas
City, where he was professor of English and
moderator of various campus publications from
1948-1960. For the next seven years, he served
as Dean of St. Louis University's College of
Philosophy and Letters at Florissant, Missouri.
He returned to Regis in 1967. In addition to
teaching English, he served as the faculty
moderator for the student literary magazine,
Reflections, and as the faculty advisor to the
nation-wide Truman Scholarship Program for
Regis College. Under his advisement, two Regis
College students have won this prestigious
award in the last five years. At the time of his
retirement in 1976, he was accorded the title
Professor Emeritus.
0

Business and Industry Support Program
Launched
Regis College has announced the launching of
a new Business and Industry Support Program
which will seek support from the Denver
business community.
Bruce W. Hulbert, President and C hief
Executive Officer of First Interstate Bank of
Denver, will serve as Chairman for the Program. The Vice Chairman will be Wesley
Schoelzel of the Van Gilder-Schoelzel Agency.
The Executive Committee consists of the
Chairman and V ice Chairman and five section
chairmen who will provide leadership and
guidance for the Program.
Hulbert states, "Regis College has made a
significant contribution to this community in
terms of educating and developing business
leaders. Now Regis is turning to businesses to
request that they make an investment in the
future of the great community resource."
Hulbert joined First Interstate Ba nk of
California in 1961. After serving in a variety of

capacities fo r the bank in both sout hern and
northern California, he was elected President
of First Interstate Bank of Denver in 1978.
Hulbert received his bachelor's of science
degree in business administration from Northwestern University. He pa rticipates as an offi-

cer and director of a number of civic and
educational o rganizations which include the
Denver Partnership, the Institute of lnterna·
tiona! Education, Mile High United Way, the
Denver-area Boy Scout Council, and the U.S.
Olympic Committee.
0

Regis Welcomes
290 New Freshman

Regis College
Fall Telefund Enlists
5 13 Directors

Regis College announced the enrollment of 290
new freshmen who joined 755 returni ng and
transfer students for a total of I ,045 students
o n the main campus in Denver this fall.
Admissions screening for 1982 reflected the
stri ctest entry stand ards in the last eight years.
The increase of applications has allowed the
adm issions com mittee to be more selective
than before in choosing the class of 1986
An additional 1,512 adult students are
enrolled in career programs in Denver this fall.
1,150 adult students are enrolled in Regis College Career Programs (RECEP 11), and undergraduate degree program in business administration or technical management, and 14
students are enrolled in RECEP Ill, an adult
program offering a bachelor's degree in
religious studies.
There are 60 students enrolled in the new
Master's of Arts Degree Program in Christian
Community Development, and 288 students
enrolled in the Maste r's in Business Administration Degree Program.
At the Regis College campus in Colorado
Springs, 489 students are enrolled in undergraduate degree programs in business adm inistration o r technica l management, and four
stude nts are enrolled in religious studies degree
[]
programs.
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The Regis College Fall T elefund, held November 15-18, 1982 on the Regis campus, generated
$114, 160 in alumni, parent, and friend pledges
and enlisted 513 Directors of Regis who con·
tribute $100 to $999 in support of the College's
Annual Fund.
Eighty-one telefund volunteers participated
in the drive to enlist Directors and solicit dona·
tions for the Regis College Annual Fund,
which provides the support necessary for the
College to maintain and strengthen its educa·
tiona! programs, provide scholarships and aid
to deserving students, and maintain a balanced
operating budget.
The total of $114,160 pledged this fall
includes $73 ,450 by 498 alu mni; $24,530 by
185 parents of current and former students;
$4,950 by 39 friends; and $1 1,230 in matching
gifts from business firms and corporations. Of
the 513 Directors of Regis, 72 were new
members and 441 were renewals.
Telefund leadership was provided by Tele·
fund Chairman Vincent Mangus '59, Treasurer
of Buckley Powder Company, and Ed~va~
Sweeney '55, President of the Otrector s
Regis and President of Fox, Sweeney, a~
True, Inc.

uWhy I Teach"
At the Academic Convocation held on Friday,
September 17, 1982, Dr. Alice Reich, Associate
Professor of Anthropology, offered the following
address on the occasion of her being honored as
Regis College Faculty Lecturer of the Year for
1982. Introductory remarks were provided by Dr.
William ]. Hynes, Academic Dean of Campus
Programs.

Dr. Alice Reich, Associate Professor of
Anthropology, is honored as the 1982 Regis
College Lecturer because she is a superb
embodiment of the classic ideal of a gifted and
dedicated teacher. It is also especially appropriate that she is honored here, since teaching
is the raison d'etre of Regis.
To honor the process of teaching/learning
unites us with a tradition as ancient as the
human race. This is at the heart of all cultures
and religions for they seek to "hand over" the
discoveries of one to another. In the west this
process links us with Socrates in Greece and
with the great medieval universities such as
Paris and Bologne.
Alice is characterized by a coincidence of
opposites. She is both the most re_verent person
I have ever met and at one and the same time
very irreverent. She reveres people and the
infinitely complex and clever ways in which
they seek to understand and order life. She is
able to truly educate, literally "educere," to
lead us out from behind the convenient mask
of our own narrow monoculture- to reverently
explore and respect the ways of others. Taking
the most mundane fact, such as the peculiar
diet or sex roles of a given people, she leads us
with such a depth of insight that we find
ourselves being taken into worlds which otherwise might be casually dismissed at first glance.
At the same time, Alice can deftly bring this
process full circle so that all such matters are
finally viewed with such deep insight and irony
that everyone finds themselves chuckling at the
inherent cultural vagaries of human diet or sex
roles, particularly their own!
Alice has a manifest irreverence for structures which obscure human dignity when they
should not, which claim to function effectively
when they do not, and which impede the full
development of human potentiality when they
must not.
In classroom and meeting, for a decade I have
watched Alice combine a logic and analytic
style with an openness and candor which

enable her to cut to the quick of the human
dimension of any issue. This can be abruptly
surprising to those who are merely analytical.
Seldom have I known anyone who combines
analytic effect and intuitive affect more
successfully.
Alice manages also to thrive creatively on the
cutting edge of her discipline as well as on the
challenging crest of undergraduate teaching.
Her dedication to the pursuit of human learning wherever it may take her, her demonstrated
competency in her field of anthropology, and
her extraordinary sensitivity to cultural
frameworks and metastructures of life have
achieved significant recognition both at Regis
and nationally as evidenced in her receipt of a
National Science Fellowship, Lilly Faculty
Development Award, Regis Summer Research
Award, Modern African Institute Fellowship
and a NEH Summer Fellowship.
In recent years, Alice has become progressively conversant with feminist spirituality,
specifically the vital function played by the
iconography of female goddesses in providing
necessary models for fern i nine selfdetermination. As Flannery O'Connor, Carrol
Christ and others have so eloquently argued:
V./e are the myths we myth, the images we
image and the stories we story. The original
slide presentation designed by Alice which is
entitled "My Goddess, Myself' speaks powerfully to this area and has evoked critical and
wide-spread acclaim and promises to become a
major published work.
Alice is a trusted colleague who has contributed so crucially to what Regis has become
in the past ten years that I really doubt we
would be at this juncture had she not nudged
and tugged and pushed us toward synergic
cooperation. She is one who shares and gives
beyond any normal measure. In reality it is nor
we who honor Alice, but who are in fact
honored by her.
- Dr. William
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Hynes

"Lecturing," said Virginia Woolf, "incites the
most debased of human passions - vanity,
ostentation, self-assertion, and the desire to
convert." I am thrilled to have this opportunity
to indulge by base passions (and in public, too!)
You may prepare yourselves, then, for my vain
and ostentatious assertions on a topic of
tremendous importance to me: Why I teach. I
am going to give a rather relentlessly upbeat
talk today, not because I am unaware of those
aspects of our profession that threaten to
shrink the soul: insufficient resources of every
kind, going all too frequently in the wrong
places; and not because I do not upon occasion
despair of the meaning and the possibility of
what I do. But I am going to give an upbeat talk
because it is a ceremonial occasion, because it is
the beginning of a semester, and because it is
important for me to articulate the good .things
about the endeavor of teaching in order to
hold and sharpen a vision toward which, on
the good days, I can move.
Why do I teach? I cannot imagine any lecture
title that has engendered so many suggestions
for extremely short talks. One colleague suggested I simply say, "For the money," and let
you all laugh for the rest of the hour. There
have been days, even this semester, when it
crossed my mind that the entirety of the text
today could be, "Beats the hell out of me." But
these are not answers. And there are other
possibilities I can easily dismiss. It is certainly
not because I find it easy, as my commiserating
friends will affirm. And the fact that the world
does not even know that I teach will confirm
that it is not for fame.
So why do I teach? What does it even mean
to teach? Is it, for example, an intransitive or
transitive verb? It is both. 1 teach. But also 1
teach ... What is the object of that verb? Do I
teach anthropology or do I teach students?
Again, on the good days, both. I cannot talk
about why I teach without talking about what I
teach and how I teach. So you're going to hear
today about anthropology, my very flexible
discipline (and I hope that is an oxymoron) and
about pedagogy, a way of being in the world
that relates me, students, and subject matter.
In brief and in preview, anthropology is the
study of what it means to be human; and
teaching is, for me, the practice.
Anthropology studies what it means to be
human first in the context of the millions of
years through which our species evolved from
Continued

-

II

----

Why I Teach
Continued
an ape-l ike creature who struggled to survive in
a limited ecological niche m Africa to the
species of which we are members, a species
characterized by such success that we now
threaten the survival of all other species and all
ecological niches on this earth. (That definition
of success is, it should be clear, based purely on
current population size.)
The key to the success of our species and the
central concept of anthropology is culture. To
be human is to be a cultural being, to think
about and act in the world through a specific
system of ideas. Culture is our major means of
adaptation. What helps us eat and keeps us
from being eaten IS not primarily strength,
swiftness, camouflage or undesirability; not
claws, fangs or wings; but our ability to learn;
to create, refine, and pass on knowledge
through symbols.
If we had only our bodies, we could survive
only a temperate and very gentle environment,
with lush sources of food and very few
predators - in the Garden of Eden, perhaps.
But that same knowledge that got us kicked out
of there enables us to survive cold weather by
making clothing, shelter, fire; to find food in an
amazing variety of sources; to outwit and overpower predators; and to construct systems to
comfort us in spite of our knowledge that we
will die.
At birth we are very incomplete beings, incapable of survival. We learn how to survive by
acquiring that knowledge that makes us
human; we become human through learning
how to survive. This all occurs in a social context. It is other people who ensure our survival
and who teach us. To be human is also to be a
social being, inextricably connected with the
others from whom we learn our culture.
Culture enables us, but we are also dependent upon it, dependent upon a shared, learned
way of organizing and understanding the
world. Here, however, comes a fascinating
part. There is no generic culture. There are only
specific cultures. We can only become human
by learning one particular way of doing so and,
by implication, by not learning other ways of
doing so. As the anthropologist Clifford Geertz
has said, "One of the most significant facts
about us may finally be that we all begin with
the natural equipment to live a thousand kinds
of life but end in the end having lived only
one ."

We learn a language by forgetting, by having
defined as unimportant hundreds of sounds we
were all perfectly capable of making as prelinguistic beings, some of which we would still
be making if we had grown up learning a different language. We eat, as all humans do, but
we select different things from the environment
to define as good, edible, or disgusting.
Each time we make a bit of the world our
own, we do it by denying the reasonableness of
making some other bit of the world important.
We become human by denying possiblilities.
Anthropology is one way of recognizing that

fact and of reclaiming for ourselves if not those
other possibilities, at least the knowledge of
their existence. We have learned our culture so
early and so deeply that we are likely, without
reflection, to think of it, not as cu ltural, but
natttral. It seems natural to consider cheese
edible, to cry sedately at funerals, and to enter
into monogamous marriages. And it probably
makes our day to day lives easier to regard
what we do as natural. But one problem with it
is that we are then likely to regard people who
think cheese is disgusting, who gash their skin
at funerals, and who have plural wives as
ttnnatttral. When in fact they are no more
unnatural than we; all of us are cultural.
Anthropology is an important way of accepting as reasonable the fact that other groups of
people have different ways of being human. I
do firmly believe that the more manifestations
of humanity we can understand, the more fully
human we can ourselves become. (One of the
serious barriers to our achieving this is that
most of the tremendous variety of ways people
have so far invented are vanished from the
earth and most of the rest will be gone by the
end of this century.)
Another problem with our unquestioning
acceptance of our own culture is that we are
likely to see it as a given, as the way things have
to be. A very practical reason for studying
anthropology is so that when someone says
rape is just part of human existence, and due to
the fact the men are generally larger than
women in size, the anthropologist can say no,
men are not violent against women in every
society. And she can build a critique against
rape that includes not only its undesirability
but also the fact that it is not inevitable. And
likewise with war, and greed, and other evils
that we too easily accept as so-called human
nature, when they are in fact cultural products,
and related to the other choices we have made
about how we will define our relationship to
the world and each other.
A third problem with seeing our culture as
something handed down to us in a finished
form is that that denies one of our most fundamental human qualiti~s: our part in creating
cu lture. Accepting culture as given has the
effect of silencing not only those categories of
people who did not have a public voice in the
past; it si lences us all. To be human is to
recognize the right and the necessity for all
human beings to be culture makers as well as
cu lture bearers. To be human is to have a voice
that names the world in relation to one's own
experience, and this must be true not just for
an elite, whether that elite be based on the
accidents of achieved power, income, gender,
cthnicity, sexual choice, or residence in an industrialized nation. To be human is to seize the
right to one's voice and to work for the rights
of everyone to a voice. To do any less is to
deprive ourselves and the future, to renege on a
human obligation.
Ca rlos Fuentes makes the point for us all:
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Societies are sick when they accept that
history - the history we have made and words -the words we have madeare finished, complete, perfect, and that
the correct answers must be imposed by
orthodox judges on the totality of the
culture.
Societies are healthy when they accept
that history and language are an unfinished business - our unfinished
business - and bring questions and
skepticism to bear on that unsatisfaction.
Anthropology as a discipline works to open
human minds to change and possibility;
teaching, at its best, does the same thing.
When I began teaching I knew what some of
my goals were, but I had very few ideas about
how to achieve them. I wanted to make
students active rather than passive members of
their cultures through changing their understanding of what it means to be human. I
wanted them to see that to be human is to be
creator of as well as a creature of the world. I
also wanted them to understand that the conditions of our own humanity are the conditions
of humanity as a whole, that we are essentially
no freer than the least free among us, that our
well-being is dependent upon the well-being of
others. I believe that if one accepts these
premises, one can and must work to make a
better world.
But how in the world does one teach that?
You cannot give people power; you cannot
make people take responsibility. My saying that
I can make students responsible is not unlike
the recent statement of the unelected president
of Brazil who said that we would make his
country a democracy. The grammar of these
constructions reveals the politics behind them.
The grammar of the sentence, I will teach you,
should be disquieting. Write down the
sentence, I will Blank you, and most of the
words that come to mind to fill in the blank
will not be friendly ones. It is a statement of my
power over you, of my being the active subject
and your being the passive object. If I am, in
the words of Paulo Freire, the speaking, so·
called teaching Subject and students are the
silent, listening objects, the major things they
will learn are irresponsibility and powerlessness.
So I have had to begin to learn how to teach
in order to do a better job with what I teach.
One step in this process is to ask myself who
have been my best teachers. The answers to
this change over time. My parents were better
teachers than any I encountered for most of my
years in school. They were so good that they
taught me to learn everywhere, including from
a nearly illiterate English teacher. (I was to
keep track of her grammatical errors. This kept
me attentive and quiet and since these were the
real skills I was meant to learn in her
classroom, we were both happy.)
Then there were a few fine teachers, good in
different ways; one for patience, another for
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enthusiasm, another for brilliance, and one
simply because he and his ideas were there at
the right time for me and my ideas.
But it is from friends that I have learned the
most and this is not surprising. In friendship
one finds what Jurgen Habermas calls the ideal
speech situation - where there is reciprocity
and no compulsion other than the force of
discourse; no oppression, no violence of any
kind.
And that, finally, is my model of the ideal
teaching situation: reciprocity and no compulsion other than the force of discourse. It is not
attainable, of course, but it provides a useful
measure. And insofar as I have found this in
teaching, it is due to students, students who
have taken responsibility when I have relinquished control, students who have reciprocated speech and thought.
A love of my material and the support of my
friends and colleagues are vital, but without
hearing the voices of students, I could not continue to teach. What keeps me at this is not so
much the exceptional student, that is, in my
definition, the one who shares and is able to
articulate and act upon my vision of the world
- though that encounter is, in the classroom
as in life, necessary for me to keep up my
spirits. But I couldn't teach just for that,
waiting for that, angry at everything that failed
me in my waiting for that. What keeps me at
this is, to quote Adrienne Rich:
the hidden veins of possibility running
through students who don't know (and
strongly doubt) that this is what they
were born for, but who may find it out
to their amazement, students who, grim
with self-deprecation and prophecies of
their own failure or tight with a fear they
cannot express, can be lured into sticking it out to some moment of breakthrough, when they discover that they
have ideas that are valuable and can express them ... who are gaining the kind
of critical perspective on their lives and
the skill to bear witness .... They can be
"released into language" both as a means
of articulating their being and as a
means of changing reality.
It is from students that I have learned the
most about teaching, and I want to talk now
about some of the things they have taught me.
I have learned that the sound of my voice in
the classroom is not necessarily an indication
that more learning is raking place than when
there is silence.
I have learned that allowing students to see
my mind working on confusing issues is more
instructive for them, and less exhausting for
me, than presenting myself as one who knows
all and mystifying the processes through which
I became so knowledgeable.
I have learned that I don't have to be all
things to all people; that is one reason to
cherish the diversity of methods and ideas of
even so small a faculty as ours. Students who
do not learn with me as a teacher may find
other teachers with whom they will learn.

I have learned that the silent preposition in
the sentence, I teach students, is not to or for; I
do not teach to students or for students. It is
with. I teach with students.
This is not to deny the difference in our
statuses. I am the teacher, and they are the
students; we do not gain much, and we may
create considerable confusion by denying that
that is a relationship of inequality. But as Jean
Baker Miller reminds us, there are different
kinds of unequal relationships. There are those
in which the goal is to maintain the inequality
and this goal pervades all that occurs within
such relationships. The rich do not want to be
equal with the poor; most people with power
over others will not give it up willingly, despite
the frequent rhetoric of denial ·of that fact. But
there are more humane relationships of inequality such as that between parent and child
and, one would hope, between teacher and
students, where the goal is to eliminate the
inequality. That goal is not so much one to be
attained in any given time as one that gives a
particular rhythm and shape to the work we do
towards it.
I have learned to live with contradictions.
One of these is both to care critically and
respectfully for what is and at the same time to
want more - of myself, my students, and my
society.
I have learned not only to live with contradictions but to embrace them as generative
of new understandings. This thought is contained in many great traditions; I have chosen
to quote the physicist Niels Bohr: "The
opposite of a correct statement !s a false statement. But the opposite of a profound truth
may well be another profound truth."
For some time I thought there was a conflict
between caring for methods of teaching and
attending to content. It seemed tQ me that people who were concerned with how to reach
students necessarily worked on that at the
expense of what it was that was supposed to
reach them. And I was particularly concerned
that one could not get through a semester's
worth of material paying all that attention to
whether or not the students understood it. As I
say that, you can see the change in my stance.
If the students don't understand it, I am getting
through it only for my own benefit (and
possibly that of textbook manufacturers). But I
am equally concerned with content. I have
come to see the relationship between teaching
methods and course content as one of creative
tension. In working through this tension,
teaching is an art, sharing with other arts the
equal emphasis on message and medium, subordinating neither to the other. It is not a question of finding a way to package material any
more than one could refer to Michelangelo's
Peita or Bach's B minor Mass as packages of
religious feeling. All that I know about anthropology is worthless in teaching unless students
make some of it their own. And that can't happen by their "buying" a package any more than
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their buying a powerful automobile gives them
power.
As a teacher, I hope to convey the joys of
critical thinking, a way of being in the world
that may not give much comfort, but that
makes life interesting, and from which there is
surely no turning back. I hope to show that
caring passionately for ideas has to make room
for the possibility of being wrong. That we
have, as William James said, "To live today by
what truth we can get today, and be ready
tomorrow to call it falsehood." I hope to show
that I am critical not because I think life is not
worth living but because I think !t worth living
better than most of us are now doing. A critical
thinker needs hope, both to avoid despair and
to avoid becoming cynical. The major source of
hope in teaching is students, one of whom said
this: "By being human, by walking upright,
you have the right to create change, you have
the right to hope." (She managed to get
physical anthropology, social change, and
metaphysics in that one.)
I want to change the world. I don't really
think I can make the world better by teaching.
But it is my chance to be part of a process in
which people learn that they do not have to
accept the world as it is, their futures are not
given, and that there are things we all can do to
make the world better. For a long time my
greatest goal in teaching was to change the way
my students saw the world. I still want that and
now I want more: I want them to change not
only their world, but also mine, by finding
their own voices, by articulating in an active
way their experience with the experience of
others.
The most exciting place in teaching is the gap
between what I teach and what students learn.
That is where the unpredictable transformation
takes place, the transformation that means we
are humans, creating and defining our world,
and not objects, passive and defined.
The Japanese have the concept of on. It refers
to the fact that our existence comes with
obligations, obligations to all those without
whom our existence would not be possible. I
teach to repay my on.
I teach because it is my job; and I am one of
the persons so privileged as to have a job that is
very nearly synonymous with my work.
I teach because while you may disagree with
all I have said, most of you will protect my right
to have and speak ideas that differ from yours
as I will protect that right for you. I teach
because it is a place one can be in this society
where competing ideas are encouraged not
feared, where we cherish the contest between
ideas even more than the victory of our own.
I teach because it is one of the quickest ways
of finding out what I don't know; it makes me
alert to possibilities. And I teach to create more
possibilities.
I teach because in teaching you meet the
nicest people, many of whom are here. I thank
you for coming.
D

I
Financial Aid and the Future
Facts: In 1981, Congress passed the Budget Reconciliation Act, which reduced federal funding
ceilings for student financial aid during fiscal years 1982, 1983, and 1984. The Ac~ repealed
many provisions of the Middle Income Student Assistance Act of 1978, whtch provided legtslation to increase funding for most student aid programs.
.
Because of reductions in federal allocations and continued debate in Congress concernmg the
cutbacks, Regis College and other colleges and universities have not received their 1982 federal
.
aid program allocation letters that were due to arrive last April.
Due to the cutbacks in federal financial aid, the administration and faculty of Regts College
are challenged more than ever before to continue attracting and retaining quality students who will best
benefit from and contribute to the Jesuit tradition
~.::.:"'F
of academic excellence, but who may lack the
,..._-'- '"'
financial resources to finance their education.
~.:::~
Regis' Director of Financial Aid, Karen
Webber, discusses the effects of the cutbacks
in financial aid on student enrollment and
what the College can do now and in the future to
create alternative resources to provide financial assistance
for students.
How have the changes in funding affected
students at Regis, and how is the College
responding to the cutbacks and delays?
''The College augments federal funding with
scholarships, grants, loans, and work to en~hle
outstanding students to attend Regis. Among
the programs developed in response to recent
cutbacks in federal funding is a supplemental
fund of $100,000 which Regis has designated
for academic scholarships, awarded to students
with a 3.0 grade point average (GPA) or above
and demonstrated financial need. The College
also increased last year's financial aid allocations by 18 percent and added $82,560 for full
academic scholarships to outstanding students
in the natural sciences. Last year's financial aid
expenditures were over three million dollars$2,436,318 in federal funds, $15,500 in state
funds, and $925,654 in College funds.
"The purpose of the supplemental fund was
to help bridge the gap between meeting 75%
and 100% of students' needs. Exceptional
students with demonstrated need were invited
to apply for supplemental funds, which were
allocated in the form of academic scholarships,
leadership awards, and grants based upon
merit.
"ln addition to the supplemental fund, the
College continues to offer special scholarship
and leadership awards that recognize academic
excellence and achievements. The resources for
scholarships are generally derived from endowments and contributions from individuals,
foundations, and some corporations. Scholarship funding is limited, however, and there are
more deserving students than there are funds."
Webber notes that the College is doing all
that it possibly can to help students.
"Although many schools across the nation
responded to the confused state of federal student aid by conservatively withholding award
commitments to students, Regis instead chose

to award students based upon educated
estimates of available funding for 1982."
She further describes the award process and
the gaps that remain between available funds
and student needs: "We began processing
awards in late January and continued granting
awards until April 5, 1982. After April 5, we
had seriously overcommitted our estimated
funding levels, and we began to place remaining students on a waiting list. By fall registration, that waiting list had grown to 149 eligible
students."
What is the present impact of the aid
cutbacks, and what is the forecast for the
future?
"The cutbacks in federal funding may have
prevented new freshman from attending Regis
and may hamper current students from completing their education at the College. Approximately one-half of the aid-eligible students on
the waiting list chose not to enroll. In reviewing the records of the other half of aid-eligible
students who did enroll, we learned that each is
receiving one or more f~rms of assistance that
partially meets the student's need. The concern
for the College, however, is that many of these
students may be forced to drop out if additiona l monies are not made available for the
spring semester.
"Specifically there were 25 freshman applicants who had paid their deposits and wanted
to come to Regis but who did not enroll in the
fall semester, and 18 continuing students who
did not return. Those students were on the
waiting list for financial aid. There are also 98
returning students who face the possibility of
having to withdraw from Regis if their financial
aid for the spring semester is not increased."
Returning students at Regis who are affected
hy the cuthacks include a senior from the
midwest who has a student loan, summer savings, and a grant that will pay for the first
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semester only. She will have exhausted all of
her financial aid resources except for her $837
Pel! entitlement, a need-based federal grant, for
the spring semester. With tuition and fees at
$2,580 per semester and average room and
board at $1,400, she will not have sufficient
furids to continue paying for her education.
Another senior with a 3.0 GPA has a loan, a
leadership award, and works between 15 and
20 hours per week. She has no financial aid
commitment for ' cond semester. She states,
"There's a chance that I might not be returning
as a second semester senior." She is the
youngest in a family of six children, and her
father passed away when she was very young.
She chose Regis because her older brother
attended the College. She had hoped to attend
law school next year, but now she is waiting for
notification about the availability of aid to
finance her last semester.
A freshman from Denver who lives at home
chose to come to Regis, although there is no
guarantee that he will be able to enroll next
semester. He has a loan, a grant, and he lives at
home. He attended summer school and was
unable to work to save money for the full
academic year. This student will have his $837
Pel! entitlement and approximately $600 of his
loan remaining for the spring semester, which
will leave a gap of 1,143 in meeting the cost of
his tuition and fees.
Webber doubts that any of these students
will be able to return for the last half of the
school year unless additional funding becomes
available. "If we are able to make additional
awards, we will be able to save students. If we
are unable to make these awards, the College
may face the problem of increased attrition.
Why are cutbacks particularly signifi·
cant to a private college, and what is the
difference between Regis' financial aid
recipients and those at other colleges and
universities?
Webber points out nation-wide factors that
have contributed to the reduction in federal
financial aid. She notes, "Much of the debate
over reducing funding in the National Direct
Student Loan Program (NDSL, low interest
loan) centered around high default rates. While
the national average exceeds ten percent, Regis
continues to work towards lowering its default
rate of less than four percent.
"In addition, Pel! Grant appropriation limits
were decreased from a maximum award of
$1 ,800 in 1979 to $1,674 in 1982. The Pel!
Grant is a need-based federal award. Students
apply directly to the federal government for the
Pell Grant. At some institutions, the Pel! Grant
may cover a significant part of a student's
educational costs, whereas at Regis the maximum grant does not come close to meeting a
student's expenses.
"The Guaranteed Student Loan Program
(GSL) has been under attack because of abuse
hy many students, who, regardless of individual

need, applied for and received loans, put the
money in a bank account or other investment
vehicle, and derived interest from the funds. As
a result, eligibility for the GSL was restricted to
students with family incomes of $30,000 or less,
unless the student could demonstrate unusual
financial need.

"The Reconciliation Act set authorizations
for the Supplemental Educational Opportunity
Grant, College Work Study, National Direct
Student Loan, and the Colorado Student
Incentive Grant at 1980 levels, prohibiting the
possibility of growth for these programs in the
next three years. The net result of these cutbacks will mean that many Regis students who
previously received financial assistance from
various programs may not receive aid in future
years because of the restrictions in funding."

What is Regis doing to insure that
students maintain high academic standards to continue their eligibility for
financial aid?
"Regis College has tightened the academic
standards for renewal eligibility of financial aid
recipients. Last year 30 students who did not
maintain a 2.0 GPA or better were suspended
from financial aid and were not considered for
renewal."
Michael J. Sheeran, S.J., Academic Vice
President, states "As a part of the College's
overall goal of strengthening academic standards, and, in light of financial aid cutbacks,
we have chosen to cut aid to students who do
nor maintain minimum academic standards. In
the future we will see good students returning,
while the students with cumulative grade point
averages of less than 2.0 will not be coming
back."

How many Regis students receive
financial aid, and what would be the
effect on the traditional undergraduate
students if no additional aid resources
are created?
"Over half of Regis' traditional undergraduate students receive financial aid (56%
last year). Most of these studentes come from
middle-income families with incomes between
$20,000 and $40,000. The academic standards
required of aid recipients are already stringent.
Although work can sometimes be offered to

help a student meet his own educational costs,
the burden of working long hours and maintaining high academic standards may be
difficult for many students."
Webber predicts that there will be no further
cutbacks in the aid programs for 1983-84;
however, educational costs will increase, and it
will be more difficult for students to meet those
rising costs. She anticipates an even longer
waiting list for 1983-84 financial aid as the
result of federal ceilings.
"One of the potential problems resulting
from the cutbacks in financial aid would be a
threat to maintaining the diversity of the student population. The middle-income students
are hit the hardest. While the very wealthy
students do not have financial concerns as a
barrier to attending Regis, and the very needy
will still qualify for aid, many students will be
caught in the middle without the resources to
justify the high costs of a private education."

How is financial aid administered, and
how can Regis respond to the need to
create other avenues of assistance for
students?

Target Coordinator and Open Learning
Center Director, "is to find businesses that are
interested in employing and providing tuition
assistance for a minority student-employee for
four years. Potentially, the employer may
benefit by gaining a permanent, highly-trained
professional employee after four years, as well
as part-time help during the internship.
Students would have the opportunity of paying
for their education through part-time work
during the year and full-time summer employment." This program is still in the planning
stages but offers a possible alternative to financial aid problems facing minority students in
the coming years.
College President David M. Clarke, S.J.,
notes that the task of the College will be to
"keep articulating the educational differences
between a private and public education to
allow students and their families to make wellinformed choices in terms of the value of
education. It will be necessary to continue
encouraging parents to consider the benefits of
a private education as a wise investment in
their child's future."

"Financial aid is always awarded uniformly.
When dealing with federal funds, the neediest
are served on a first-come, first-served basis.
The exception is with the awarding of College
funds, in which case provisions can be made to
continue to attract and maintain high quality
students who may be ineligible for some of the
federal programs. When Regis' funds are involved, the College has the flexibility to create
special standards of eligibility.
"There are two ways in which Regis can
respond effectively to change the present situation of federal financial aid cutbacks. The two
avenues are continuing efforts, along with
other colleges and universities, to encourage
Congress to approve increased federal allocations for student funds, and increasing our own
resources for financial aid to students."
The Committee to Investigate Student Aid
Alternatives, a state task force established by
the Colorado Commission on Higher Education, recommends that colleges and universities
continue to develop experiential education
programs, in which students may be paid for
work to help offset their college costs. Thirtyfour students are currently involved in experiential education programs or internships at
Regis. Approximately half of those students are
paid for their work.
Lynne Shaman, Director of Experiential
Education, hopes to add at least ten new
students to the program each semester. Fifteen
students have already signed up for the spring
semester of this year. She states, "The experiential programs are an important means of providing students with income to pay for their
education and preparing them for employment
after they have graduated."
.,
Another program being launched by Reg1s
Office of Minority Affairs and the Job Placement Center is a student job referral network
targeted for outside employers. "The concept
behind the program," states Bern1e Valdez,

Father Clarke notes, "The College must
work to maintain low overhead and a balanced
budget; seek more gifts from foundations, corporations, and individuals in support of
scholarship funds; strive to create more jobs,
on and off campus, for students; and continue
its efforts with other private colleges and
universities to encourage Congress to develop
programs which increase opportunities fc,r
students to attend the college of their choice."
The task of Regis College is to continue offering quality education in the four-hundred-yearold Jesuit tradition and to help qualified
students earn their degrees in an environment
that fosters excellence in all areas- academics,
athletics, leadership, and preparation for the
working world. In the next two years, the cutbacks in federal funding are unlikely to change;
hence, it will rest upon the College, its alumni,
and friends, to help develop creative resources
to aid in the continuance of the tradition. 0
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Regis Hosts NAIA
Women's Volleyball
Tournament

Independent Status
For Intercollegiate Athletics
Approved
At their quarterly meeting on September 25,
1982, the Board ofT rustees voted to approve a
proposal for Regis to become an independent
participant in intercollegiate ath letics.
Regis President David M. C larke, S.J., noted
his approval of the decision, stating that it
would help to provide excellence in ath letics:
"The athletic program at Regis College strives
to field competitive teams comprised of scholarathletes whose primary goal is a sound Jesuit
education. Because of changes in the competitive environment, both nationally and in
Colorado, maintaining a strong athletic program requires that the College provide increased financial assistance to attract and
retain competitive scholar-athletes. With the
move to an independent status, the College
reaffirms its commitment to fielding ath letic
teams that are well-known for their sportsmanship and hard play and that can compete on a
national level."
Athletic Director Chris Dittman believes
that the move to independent status will allow
the College to develop some of the best smallcol lege at hl eti c programs in the country . Ditt-

man notes, "The ability to offer increased
financial support to our athletes will provide
the College with a great deal of flexibility in
recruiting ath lete-scholars who can compete
successfu lly on the court and in the classroom."
Dittman points out additional benefits to the
move: "We are confident we will be able to
both spark student interest by scheduling
competition with a larger variety of teams and
take our teams to areas which will increase the
college's visibility and directly benefit our
recruiting and alumni interest in athletic programs and allow the College to become more
nationally recognized in sports. The change in
status will enhance our ability to compete with
teams from different divisions."
Dittman stressed that "Regis has enjoyed its
association with all of the teams in the Rocky
Mountain Athletic Conference and is committed to maintaining good relationships with the
players and coaches at the Conference schools."
The change from the Rocky Mountain
Athletic Conference to an independent status
in athletic competition will become effective in
thefalll983.
0

Regis College hosted the third annual National
Intercollegiate Association (NAIA) Women's
Volleyball Championship Tournament on
ovember 18-20, 1982. Fifteen teams won national qualifying matches and joined the host
team in championship competition.
For the second consecutive year, the University of Hawaii at Hilo won the national championship title. The second place finish went to
Texas Wesleyan College, and Metropolitan
State College of Denver finished third. Regis
College tied for seventh place.
Athletic Director Chris Dittman stated that
"hosting the national tournament gave the
Regis players national-level experience that will
be most beneficial to the volleyball program
and the College. Bringing the nationals to
Regis increased exposure for the College both
regionally and nationally."
Intercollegiate volleyball at Regis, which
began five years ago, to date has earned the
following credits: two Rocky Mountain
Athletic Conference Eastern Division wins and
four post-season tournament qualifications, including two second place finishes at the NA!A
VII tournament.
D

Regis College Goes To Ireland
May 28 .. June 7, 1983
11 days .. 9 nights
Full guided coach tour of Southern Ireland- Lismore Travel
Open to all Regis College stude nts, alu mni, staff, parents, and friends

Tour Option #1:

Tour Option #2:

Denver-New York-Shannon- $ 1,250
(1st class hotels, double occupancy, breakfast daily,
dinner seven evenings, some admissions fees)

Denver-New York-Shannon- $1,100
(guest houses, share twin room, breakfast daily,
no evening meals, some admissions fees)

Meet flight in New York (same as above)

Meet flight in New York- $810
(same as above)

$950

Course credit available:
3-credit course from Regis "A Litera ry Tour of Ireland"
Course fee - $483

Travel option available:
4-day extension to London
{price to be announced)

For more information, contact Alumni Services Coordinator Joanne Hector at 303/458-3545 o r complete this form and return to:

Regis College
Alumni Office
West 50th Avenue and Lowell Blvd.
Denver, Colorado 80221

- ---- - - ------ --- ---- - - ------- - - -- - - - --- --

Please send additional Regis Goes T o Ireland information to:

--- - ---- --------- --- - -

Name-----------------------------------------------------------------------------------------------------------

AJdress--------------------------------------------------------------------------------------------------------City _____________________________________________ State_________________ Z i p - - - - - - - - - - Phone_______________
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New Class Representatives
Class representatives met for a seminar on
campus September 25, 1982. The seminar
included a welcome from Paul Murray, Chairman of the Alumni Annual Fund; comments
from Regis President David M. Clarke, S.J.; a
talk on "Excellence in the Jesuit Tradition" by
Leo Weber, S.J., Rector of the Regis Jesuit
Community; a student panel discussion on
Year

Class Representative

1902·
1915 Dr. William S. Levings
1911 Lester J. Barkhausen
1916 John J. Murphy, D.D.S.
1917 Joseph R. Pughes, Sr.
1918 Edwa rd A. Sheehan
1920 Dionysius A. Mantey
1921 John F. Healy
1922 James A. Grace
1924 Ferman F. Bischofberger
1925 Anthony F. Zarlengo
1927 Regi nald V. Batt
1928 Joseph D. Kea ting
1929 Lawrence J. Man dey
1930 James Layde n
193 1 Marcia no B. Parungo
1932 James J. Delaney
1933 James F. Ken ned y, M.D.
1934 Pau l L. Schmitz
1935 Joseph Briley
1936 Alec J. Keller
1937 Francis S. DeRose
1938 Thomas J. McMaho n
1939 Michael J. Sunderland
1940 William J. Porter , Jr.
1941 John M. Daly
1942 Charles Zarlengo, M.D.
1943 John J. Cella

Year

1944
1945
1946
1947
1948
1949
1950
1951
1952
1953
1954
1955
1956
195 7
1959
1960
1961
1962
1963
1964
1965
1966
1967
1968
1969
1970
1971

Class Representative
Frank W. N ewton
R. James Noone
Ro bert L. Kilk er
Phillip G. Brac kish
Ro bert J. Bo land
Phili p D. Anto nelli
William T. Diss
Corn elius P. C urran, lll
William R. M att
Paul J. T o ner, Jr.
Jo hn J. Conway
Ro bert E. O'Haire, Jr.
Ri chard A . Salada
Marti n T . Ha rt
V incent A . M a ngus
Step hen C. T elatnik , M.D.
James B. Taylor
Fred A. Albi
William M . Sc hmit z
Patrick T. Driscoll , Jr.
James J. Pa llasc h
Ri chard J. Bowles , Jr.
Paul H . Stye rs
James J. Slavi nsk i
M ic hael J. Sc hiff
Jo hn F. Rector
W illiam P. M arrin, Jr.

Class Notes
'18EDWARD A. SHEEHAN recently
celebrated his 90th birthday that was
honored by a special blessing from Pope John
Paull!.

'57

HORACE J. ANDERSEN is a physician at the Winona clinic in
Winona, Minnesota.
BILL DELINE, President of D & D Sales, is
Vice Chairman of the Colorado Beer Wholesalers Association and Director of the National
Beer Wholesalers Association.
JAMES P. DRINKARD is Professor of
Medicine and Chief of Nephrology at Lorna
Linda University School of Medicine in
California. His wife, Joan, will receive her
Master's in Psychology this year.

'64DR.

"Regis College Today;" remarks from Penny
Dempsey St. John, Associate Director of
Admissions, concerning alumni involvement
in admissions; and comments by Lynne
Shaman, Director of Experiential Education,
on alumni involvement in career planning and
placement.

MARTI J. MURPHY, JR. is
the Director of the Bob Hipple Laboratory of Cancer Research in Dayton, Ohio .
Author of more than 95 scientific and medical
publications, Dr. Murphy has received many
academic honors and national committee
appointments. He was a research Fellow at the

Year

1972
1973
1974
1975
1976
1977
1978
1979
1980
198 1
1982

Class Representative
Ri ch Ko walsky
William St. Jo hn
Robert L. Schmitz, Jr.
John Hayden
Mary Pat & David V. Foley
Cathy Bukaty Peterson
Tho mas Seitz
Ri chard A. & Laura M.
M cGrath
Tho mas E. Cahill
Pam Huss Press
Lisa R. Arellano Kitsmiller
Ka ren Huss Miller

MBA

198 1
1982

Do nald J. Langer
Lydi a Ramirez

RECEP II

1981
1982

C raig Beasley
Elaine M cCa in

RECEP I
(No n·
(Military) William Fla nagan
(Arm y) Ul ysees M cKinney
(Air
Tho m as Fortune
Force)

Institute of Cellular Pathology, Paris, France;
at the Paterson Laboratories of the Christie
Hospital and Holt Radium Institute, Manchester, England; and at the John Curtin
School of Medical Research of the Australian
National University, Canberra, Australia.

'6 7

JAMES R. McCARVILLE has been
named a recipient of a Bush Foundation Summer Fellowship and will participate in
a program for senior executives at Harvard
University's John F. Kennedy School of
Government. McCarville resides in Superior,
Wisconsin.

'6 9

SISTER BERNICE CORElL, administrator of the Hotel Dieu Hospital
in New Orleans, Louisiana has been elected a
Trustee of the Catholic Health Association of
the United States.

' 75

DR. BRIAN BRADA, D.D.S., and
his wife, Connie, are expecting their
second child in March, 1983. Brian graduated
from the University of Colorado School of
Dentistry. In addition to his private practtce,
he teaches part-time at the Dental School.
Connie is his office manager. The Bradas
would love to hear from classmates.

11

LISA A. SCHULTZ has been employed by Western Electric as a
computer system analyst in Aurora since her
graduation in 1978. She recently received a
Master's degree in Management from Webster
College in Webster Groves, Nebraska.

'7

9BENJAMIN F. MARSHALL IV
received his J.D. degree from St.
Louis University in June, 1982.
' 8 0 SEAN MILLER and Karen Huss '82
were married in Arvada on August
21, 1982.

'81

MARTHE CARRICK has recently
received her Master's degree in
education from George Mason University. She
resides in Alexandria, Virginia.
MARY BETH CARROLL was accepted to the
Graduate School for International Relations at
the University of Chicago and was awarded the
Edward Hillman fellowship.
JIM WALDEN is in his second year of law
school at Marquette University and is clerking
in a Milwaukee Law firm.

'82

MARK BAUMAN is employed as
an accountant in the C.P.A. firm of
Arthur Andersen in Denver.

Thanks to the following classes for their
outstanding support of the 1981-82 Annual
Fund:

Highest Percentage of Class
Participation
100 Percent-Class, Class Representative
1906 - William Levings
1911 - Lester ]. Barkhausen
1915- WilliamS. Levings
1916- John J. Murphy
1918- Edward A. Sheehan
1920 - Dionysius Mantey
1921 -John F. Healy
1922 -James A. Grace
1925 -Anthony F. Zarlengo
1927 -Reginald V. Batt
1944 - Frank W. Newton
1946 -Robert L. Kilker

Highest Percentage of Increase in
Participation in Annual Fund
1938- Thomas J. McMahon,
Class Representative - 39 percent

Highest Gift Total for the Annual Fund
1957 -Martin T. Hart,
Class Representative - $24,965

Highest Gift Total for All Purposes
1932 - Thomas Nevin,
Class Representative - $226,095

Upcoming Events
December
15
17
18
19
20

Basketball at Colorado College
Pre-game reception at Regis College Colorado Springs
Men's Basketball Tournament at Los Angeles Baptist
Women's Basketball vs. University of Northern Montana
Men's Basketball Tournament at Los Angeles Baptist
Memorial Mass - Sangre de Cristo Chapel
Men's Basketball at University of Texas El Paso

January
3
5

8
12
14
15
16
16-21
19
20

22
24-27
25

27

Men's Basketball at Mesa College
Women's Basketball at Mesa College
Men's Basketball at Southern Utah State College
Women's Basketball at Southern Utah State College
Men's Basketball at Western New Mexico University
Women's Basketball at Western New Mexico University
Men's Basketball at Rockmont College
Men's Basketball vs. Adams State College
Women's Basketball vs. Adams State College
Men's Basketball vs. Fort Lewis College
Women's Basketball vs. Fort Lewis College
Alumni Basketball Night
Memorial Mass- Sangre de Cristo Chapel
Winter Spectacular
Men's Basketball at University of Denver
Regis College Players Present Masks and Three Sisters
Who Are Not Sisters
Men's Basketball vs. Colorado School of Mines
Women's Basketball vs. Colorado School of Mines
Wellness Week
Women's Basketball vs. Air Force Academy
Men's Basketball at University of Southern Colorado
Women's Basketball at University of Southern Colorado

Regis College

lf©[Q)~U
West 50th Avenue & Lowell Boulevard
Denver, Colorado 80221
3031458-4100

Men's Basketball at Western State College
Women's Basketball at Western State College

31

February
4
5
8

9
11

12
16
18
19
20
23

28

Career Fair - Student Center 10 a.m. to 4 p.m.
Men's Basketball vs. Western New Mexico University
Women's Basketball vs. Western New Mexico University
Men's Basketball vs. New Mexico Highlands University
Women's Basketball vs. New Mexico Highlands University
Women's Basketball at Metropolitan State College
Alumni Night at the Nuggets (Denver Nuggets vs. Seattle
Supersonics - McNichols Arena)
Men's Basketball vs. Southern Utah State College
Women's Basketball vs. Southern Utah State College
Men's Basketball vs. Mesa College
Women's Basketball vs. Mesa College
Student Executive Board Elections
Men's Basketball vs. Adams State College
Women's Basketball vs. Adams State College
Men's Basketball vs. Fort Lewis College
Women's Basketball vs. Fort Lewis College
Memorial Mass - Sangre de Cristo Chapel
Women's Basketball vs. Colorado School of Mines
Men's Basketball at New Mexico Highlands University
Women's Basketball at New Mexico Highlands University
Deadline for deposit for Ireland Trip

March
5

Directors of Regis Dinner

7-10,
14-17
20
26

Spring Telefund, Regis College Main Hall
Memorial Mass - Sangre de Cristo Chapel
President's Council Dinner - Brown Palace Hotel
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