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Title

Empowering English Proficiency: A Program to Excellence in the Vietnam Mekong Delta

for Advancing English Proficiency for Future Generations

Personal Statement

I am thrilled to introduce the project, "Empowering English Proficiency: A Program to
Excellence in the Vietnam Mekong Delta for Advancing English Proficiency for Future
Generations"”. This initiative embodies my unwavering commitment to bridging linguistic
barriers and fostering educational empowerment within the communities of the Mekong Delta.
Having witnessed firsthand the transformative power of language proficiency during my
interactions with students in FPTU and families in this region, I am deeply motivated to
spearhead this endeavor. The Mekong Delta's culturally rich history and boundless potential
resonate profoundly with me, and | believe that bolstering English proficiency will be
instrumental in unlocking countless opportunities for its inhabitants to excel locally and/or
internationally.

The proposed program shall be designed with a holistic approach, addressing not only language
acquisition but also incorporating cultural exchange and community engagement. By
leveraging immersive learning experiences, interactive workshops, and digital resources, | aim
to promote a dynamic learning environment that can nurture curiosity, critical thinking, and
global awareness among participants on the importance of English.

Collaboration will be an important instrument that 1 am eager to work closely with local
educators, community leaders, and passionate volunteers to create a sustainable framework that
caters to the specific needs and aspirations of the Mekong Delta's youth. Through mentorship
programs and peer-to-peer interactions, | wish to foster a supportive learning ecosystem that

goes beyond traditional classroom boundaries.
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Furthermore, | recognize the importance of monitoring progress and adapting to evolving
requirements. Regular assessments and feedback loops will ensure that this program remains
responsive and effective, guaranteeing that each participant attains a level of English
proficiency that empowers them to pursue higher education and career opportunities.

| believe the impact of this project shall extend beyond language acquisition. By nurturing
confident, articulate, and culturally aware individuals, | look forward to seeing the next
generation of leaders, innovators, and changemakers who will drive positive transformation in
their communities and beyond with an excellent grasp in English language.

I am wholeheartedly committed to the success of this program and will dedicate myself to its
execution with unwavering passion and diligence. With the support of like-minded individuals
and organizations, | am confident that "Empowering English Proficiency” will not only elevate
the linguistic capabilities of the Mekong Delta but also serve as a beacon of hope for future
generations toward excellence in English proficiency, and in doing so, empower the bright

futures of the Mekong Delta's youth.

Executive Summary

There are three major approaches (strategies) to be adopted by FPTU to implement the "Abroad
English Semester Program” as a commendable initiative for Vietnamese students in
empowering their English proficiency through abroad studying experience. The first approach
is to create a good program design or framework. Here the academic focus shall be the offering
of a variety of courses beyond just general English. This shall include courses related to the
students' majors or areas of interest to keep them engaged such as considering on courses relating
to business communication, creative writing, or English for specific fields like technology or
healthcare. Also, to identify common challenges and preferences regarding study abroad

programs. To facilitate credit transfer processes and provide academic advising to ensure a
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seamless transition back to their home institution. On the language immersion aspect there is a
need to balance coursework with real-world language experiences, to organize homestay
programs with native speakers, cultural excursions, and volunteer opportunities where students
can practice their English in everyday situations. In terms of skill development, the program
shall integrate practical skill development like public speaking, debate, and presentation
workshops to boost confidence and fluency. In designing the curriculum, the approach is aiming
for a well-structured curriculum that balances language skills (listening, speaking, reading,
writing) and cultural immersion. The first approach is also to include practical language use
scenarios such as academic discussions, presentations, and real-life interactions.

The second approach is on the selection process for enrolling students with proper English
foundation i.e., English proficiency level. As such, it is important to set clear English proficiency
benchmarks for student acceptance. Offering preparatory courses for students who almost meet
the requirements to boost their academic performance. i.e., to ensure they can comfortably
handle the demands of abroad semester studies. The selection process does involve conducting
interviews or essays writing to assess students' motivation and goals for the program. This helps
select students who will get the most out of the experience.

The third approach is focusing on the logistics and support. This program is to partner with
universities in English-speaking countries that offer semester programs or have existing
international student support structures. Collaborating with host universities or language
schools in English-speaking countries and where possible arrange language exchange programs
where Vietnamese students interact with native speakers. Negotiating partnerships to ensure
affordability, academic quality, and cultural integration support for Vietnamese students. The
logistics and support shall involve pre-departure training by providing workshops to prepare
students for cultural differences, academic expectations, and practicalities like budgeting and

travel. Regularly assess students’ language proficiency using standardized tests (e.g., IELTS,



TOEFL). Monitor progress through assignments, presentations, and participation. Address
potential challenges and provide coping mechanisms. As for the ongoing support the approach
is to offer services while students are abroad, including academic advising, mental health
resources, and assistance with visa renewals or other issues. Establish a support network
consisting of local staff, mentors, or peer advisors to assist students during their stay abroad.
Organize cultural activities like food fare classes, city tours, and visits to historical sites.
Facilitate internships or volunteer opportunities in English-speaking workplaces. Encourage
participation in extracurricular activities and events (as cultural immersion activities) to
facilitate interactions with native speakers. Provide 24/7 emergency contact information.
Other additional considerations for implementing the proposed program shall include financial
aid by exploring scholarship opportunities or payment plans to make the program accessible to
a wider range of students. Post-program integration is to facilitate re-entry programs or
workshops to help students integrate their abroad experience into their academic and personal
lives back in Vietnam. Encourage them to share their experiences and insights with their peers.
Establish alumni network for past program participants to stay connected, share experiences,
and offer mentorship to future students. Foster connections for future career prospects. For
sustainability, it is important to evaluate the feedback from students, faculty, and partners to
continuously improve the program's effectiveness and relevance. This is leading to
sustainability and expansion of the program for long-term sustainability, including securing
funding sources and building strategic partnerships. Explore opportunities to expand the
program to reach more students and offer additional destinations or program formats.

FPTU does acknowledge that each student’s learning journey is unique. Flexibility,
adaptability, and personalized support are key to a successful AbES program. FPTU believes
that these strategies, in tandem with one of FPTU missions, can create an "Abroad English

Semester Program™ that effectively empowers Vietnamese students to improve their English



language skills and gain valuable international experience.

Literature Review

This literature review is concerning identification of potential factors for empowering the
English proficiency among the young generation in Vietnam Mekong Delta region. It explores
the primary ways students choose to fulfill English language standards as stipulated and
analyzes the factors influencing the choices of non-English major students in universities in
Vietnam. The literature review seeks to check the common ways non-English majored students
choosing to gain their target English proficiency and the factors that affect their choices. An
overview is also given on professional development for English as a Foreign Language (EFL)
teachers in the Mekong Delta region of Vietnam per the recent developments in the
government's policy. Moreover, the literature review elaborates on the differences among some
key stakeholders, and it aims to highlight the implications of these findings for improving the
quality and effectiveness of English for Specific Purposes (ESP) education programs at higher
education institutions facing similar educational contexts. Some connections between the
importance of English proficiency in Vietnam and the economic development are also
presented.

Vo Thien An et al (2023) conducted a study on Factors influencing Vietnamese students’
choices to attain English proficiency standards in a university in Vietnam. In his study Vo
revealed that non-English major university students are generally aware of the English
proficiency standards, but their choice of method for achieving these standards is influenced by
a variety of factors, including difficulty level, future goals, alignment with learning needs, and
financial considerations. It emphasizes the importance of careful decision-making to ensure
success in meeting proficiency requirements. Students should consider their individual needs

and capabilities to ensure success in meeting English proficiency standards. These include the
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difficulty level of the methods, future career goals, alignment with learning and research needs,
and the desire to enhance English proficiency. Affordability and peer collaboration also play
significant roles (Vo Thien An et al., 2023).

The literature review on government policy by an article of Dang V. H. N. (2018) regarding
profession development for English as a Foreign Language (EFL) teachers in the Mekong Delta
region of Vietnam shows that high school EFL teachers have taken advantage of the
opportunities provided by the Vietnamese government's policy for professional development.
The literature review provides a good view on the importance of teacher professional
development (TPD) in the context of globalization, particularly focusing on English as a
foreign language (EFL) to be taught by teachers in Vietnam (Nhan, 2018).

However, the teachers also face challenges, particularly related to the cost and time
commitment associated with participating in these courses. Dudzik and Nguyen (2013) point
out a significant gap between policy expectations and the actual proficiency levels of high
school English teachers in Vietnam. Dudzik and Nguyen (2013) state that over 90% of these
teachers did not meet the specified requirements.

Furthermore, studies have found that English for Specific Purposes (ESP) education programs
at higher education institutions found potential issues in ESP education. Duyen and Hoang
(2020) conducted a study in a Vietnamese public university on English language requirements
for occupational purposes. They found a misalignment between what is taught in the university
and what is required in the workplace. This misalignment could be a contributing factor to not
meeting the expectations despite efforts to enhance the quality and effectiveness of English
language education programs. It was recommended to focus more attention on developing
teachers and students’ understanding of English requirements in real-world working
environments (Duyen & Hoang, 2020). This implies a need for practical, industry-specific

training and knowledge.



The literature review on English Language for Teaching and Learning in Vietnam (ELT) policy
(2017) provides insights into the state of English education in Vietnam. It shows that the Doi
Moi policy in 1986 and Vietnam's membership in ASEAN in 1995 are pivotal events leading
to market reforms and increased foreign investment. This suggests a connection between
economic development and the need for English proficiency in Vietnam. The literature review
also highlights several ELT key challenges in English education, including a shortage of
qualified English teachers, weak communicative skills, and outdated textbooks. These factors
contribute to poor performance in English exams, particularly in university entrance exams.
Statistics on English exam performance in 2018, indicating a significant percentage of students
scoring below 5 out of 10. Vietnam acknowledges that proficiency in foreign languages via ELT
policy provides a significant advantage for its workforce (“Vietnam English Language Training,” 2018).
Due to various challenges, the Vietnam government decided to extend some of the English
language learning and teaching objectives to 2025 that on December 22, 2017, the Vietnamese
government approved Decision No. 2080/QD-TTg, amending and supplementing the project for
the period 2008 to 2020. The newly amended project emphasizes the continuation of the new
foreign language curriculum at all academic levels and aims to enhance English proficiency
among students to meet the demands of studying and working, with the goal of achieving
foreign language universalization by 2025 (“Vietnam English Language Training,” 2018).

A chapter by M. T. Ngo and L. T. Tran (2024) on “Current English Education in Vietnam:
Policy, Practices, and Challenges” (open access Springer journal) provides an overview of the
socio- economic, cultural, political, and technological transformations that have occurred in
Vietnam since the implementation of the B6i Méi policy in 1986. This policy marked a pivotal
moment in Vietnam's history, signifying the country's commitment to national economic
development, internationalization, and globalization. The chapter examines Vietnam's national

foreign language policy and the current landscape of English education, particularly within the



context of higher education and its connection to employability.

Despite recognizing the importance of English language proficiency as a crucial soft skill for
graduates' employability, the chapter by M. T. Ngo and L. T. Tran (2024) highlighted significant
challenges facing English language education in Vietnam. It argues that while government
policies ambitiously prioritize the development of English skills, the actual implementation at
institutional, curriculum, and subject levels across all education sectors, including higher
education, falls short. This discrepancy has resulted in a substantial gap between policy
intentions and practical outcomes, leading to low English proficiency levels among Vietnamese
graduates.

The chapter also suggested that the context of English education in Vietham serves as an
appropriate case study to investigate how improvements in English education can effectively
enhance graduates' employability. By examining the challenges and shortcomings within the
current system, the chapter aims to identify strategies and reforms that can bridge the gap
between policy goals and educational outcomes, ultimately contributing to the enhancement of
graduates' English language skills and their readiness for the global job market.

Touching on foreign language policy changes, the article by Diana L. Duzik and Nguyen Q. T.
N. available in the ASEAN Integration and the Role of ELT publication (2015), revealed that
in response to growing regional and international demand for workers with FL skills, the
government of Vietnam issued a decision to renovate thoroughly the tasks of teaching and
learning foreign language within the national education system in order to produce graduates
who gain the capacity to use a foreign language independently. The government decided to
push to give birth to the National Foreign Language 2020 (NFL2020) Project. According to Vice
Minister of Education Nguyen Vinh Hien, who oversees general education, the NFL2020 is
expected to bring about a fundamental change by 2015 in the quality and the methodology of

teaching English and other FLs with the expected outcome of a nation where a strengthened



FL capacity is a competitive advantage in the region. This educational renovation addresses a
context in which students aged between 16-18 years old who have studied English for
approximately 900 hours at upper-secondary level can often not communicate in English
effectively, and where teaching and learning are often exam oriented and focused on
vocabulary, grammar, and translation rather than communication. In general, Vietnam‘s
NFL2020 demonstrates this multi-dimensionality. It exhibits national, governmental, policy-
level, institutional, administrative, financial, and human resource-building initiatives. At the
national level, the NFL2020 has issued education policies such as the CEFR-based language
proficiency benchmarks for teachers, learners, and officials. It has developed a competency
framework for English language teachers (the ETCF).

Regarding teaching effectiveness in Vietnam universities, it showed that teaching English,
especially English for specific purposes, at universities in Vietham has been a matter of
significant concern i.e., there are issues with the effectiveness of current teaching methods. The
ineffective teaching of English leads to a problem where graduates are not meeting the English
language requirements expected by employers. This may be causing a rise in unemployment
rates among graduates. English has become an almost indispensable language for
communication, particularly among young people. This underscores the critical need for
effective English instruction. In 2016, Nguyen and Pham conducted an empirical study using
survey data from both teachers and students at universities in Hanoi. Through their findings,
Nguyen and Pham (2016) identified factors and recommendations regarding teaching English
for specific purposes. Additionally, this study intends to provide recommendations for
improving the effectiveness of English instructions at university level. Potential for future
research (Nguyen & Pham, 2016) could be expanded in various directions, such as focusing on
ESP at specific universities or examining ESP across multiple universities in Vietnam. This

would lead to more specific and easily implementable recommendations for improving ESP



instruction in Vietnam. Overall, this study highlighted a pressing issue in Vietham's education
system regarding English language instruction, its impact on employability, and proposes an
empirical study with the goal of providing practical solutions.

On a broader perspective this project is also looking into the empowering of English in other
non-English native countries to provide some guides to formulate the objectives for this project.
In general, empowering of English in Southeast Asia countries is a multifaceted topic that has
received attention from scholars across various fields including linguistics, education, and
sociolinguistics. Below are summaries of some literature reviews that explore different aspects
of this topic.

A chapter by Noor Azam and Salbrina S. (2015), available in ASEAN Integration and the Role
of English Language Teaching provides an interesting approach to empowering English in a
tiny nation of Brunei Darussalam. This approach is based on the Brunei-US English
Enrichment Project for ASEAN and named as 11-week English Language Program (ELP). ELP
was first run in September 2012. Each year, the program welcomes some 70 participants from
the 10 ASEAN countries who spend seven weeks in Brunei and four weeks in Hawaii where
they undertake a series of modules geared towards their professional needs. The participants
are divided into two groups: the English teacher-trainers, and the officers and diplomats. The
bulk of the modules are on English for Specific Purposes and topics covered include the
language of negotiation and persuasion, action research, and English for networking. In
addition to the English core modules, more specialized modules are also offered, such as
Peoples and Cultures of ASEAN and Regional Issues in ASEAN. The goals of these modules
are to promote understanding, increase awareness, and enhance appreciation of the cultural,
social, and ethnic diversity within the region while also imparting knowledge on the current
debates and issues surrounding the socio-political scene. The program has produced close to

130 alumni, many of whom have seen career progressions in terms of job promotions and
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overseas job postings representing their governments. Others have gone on to Master ‘s or PhD
studies in various countries, including Australia, New Zealand, and the United States.

ASEAN Integration and the Role of ELT 2" Ed by Richmond S. and Kelly K. (2015) examined
the role of English in the context of ASEAN integration. It discusses the importance of English
as a lingua franca for communication and collaboration among member states, as well as the
challenges of language policy harmonization and English language proficiency. The review also
explores the potential impact of ASEAN integration on English language education and
language planning in the region. These literature reviews offer valuable insights into the
complexities of empowering English in Southeast Asia, highlighting both the opportunities and
challenges associated with the spread and use of English in the region. One statement of
importance was about the disadvantages of Vietnamese officials would have to face in these
ASEAN events if they lacked adequate English capacity to participate and contribute
intelligibly to the development of communication.

Also highlighted in this article was that according to the founding director and senior advisor to
Vietnam‘s National Foreign Language 2020 Project (NFL2020), the country does not have a
qualified labor force to meet investors® needs and workers do not have the language skills
needed to communicate effectively in an international working environment, although soft
skills such as the ability to work together, decision making, presentation skills, how to speak
up, and also critical thinking are among the qualities and skills that the labor force needs to
develop.

In Thailand context, the article from Nutcha Oeamoum (2020) revealed a study conducted in
Thailand regarding the challenges and needs related to English language teaching and learning
highlighted the issues faced by pre-service English teachers and students at Institutes of Physical
Education. This reveals serious concerns regarding students' language skills, along with

moderate challenges in various aspects such as learning behaviors, curriculum, and teaching
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methods. Both students and teachers identified needs including preparatory English courses,
language skills practice, increased study hours, teaching aids, and teacher training.

Another study in Thailand examined English teaching problems and professional development
needs among secondary school teachers in central Thailand. The study identified moderate
challenges in areas such as teacher involvement, curriculum, assessment, and student
background. Notably, students' lack of experience and perseverance in English practice
contributed to their confidence issues in communication. While teachers expressed moderate
needs for professional development, they showed a high level of interest in enhancing their
English competencies and pedagogical strategies.

Nutcha Oeamoum’s study aimed to explore the problems and needs in English language
teaching (ELT) of preservice English teachers in Thailand in three aspects 1) curriculum and
content, 2) instructional materials, and 3) teaching methods. The participants were thirty fourth-
year pre-service English teachers from five universities located in Northern, Central,
Northeastern, and Eastern Thailand. The findings revealed that the problems and needs in ELT
related to curriculum and content were insufficient number of study hours of each English
course, inadequate courses for specific English skills, outdated curriculum, and inapplicable
content to the real life. Therefore, the participants needed the curriculum focusing on real-
world context and communication skills (e.g. speaking and listening skills). The main problems
related to instructional materials were non-diverse, insufficient, and ineffective teaching aids,
so the participants required teachers to use diverse instructional materials and integrated web-
based technology in English classes. On the teachers’ side, the major problems and needs are
related to teaching methods included lack of specialists in teaching specific courses and
uninteresting teaching technique focusing on lecturing grammar rules and reading rather than
practicing communication skills hence, the pre-service English teachers mainly expressed the

needs to learn using games, role play, and oral presentation as these methods were interesting
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and could increase opportunities to produce target language.

According to Khoiroini M. Y., et al (2020), the ELT Trends in Asia is the practice of teaching
and learning English to students in Asian countries. English learning teaching trends in Asia
have a significant role to improve English skills. Some of the aspects they encountered include
early grades, class hours, national curriculum, textbooks, teaching media, use of computers,
university entrance exams, teachers, higher education English, and related problems and
concerns. ELT practice in Asia in the 1960s has a paradigm new teaching method called
communicative language teaching. Most of the teachers, no matter what experience they have,
published their material, then the example of it is the textbook. Besides using textbooks,
teachers also write their material. Content-Based Instructions, this is not a method but an
approach or curriculum framework. This involves teaching-learning objectives and teaching-
learning activities and ideas that can be applied to language teaching. Some media that can be
used to improve English skills are Podcast, Duolingo, and Rosetta. Then the best countries to
teach English are China, South Korea, and Japan.

In learning English in Asia there are generally three human factors involved, the first is the
student, the second is the teacher, and the last is the parent. In Vietnam, Indonesia, Thailand,
and Indonesia, the lack of motivation to learn English for secondary students in rural areas is a
very serious problem today. In addition, it is also quite difficult to grow really qualified English
teachers in Asia, especially in the UAE, Korea, Israel, China, Sri Lanka, Japan, Pakistan,
Indonesia, India, the Philippines, and Thailand. Lack of training for teachers is a factor that
causes this problem. This lack of trained teachers creates a gap in the quality of education in
urban and rural areas, this gap is common in Malaysia and Sri Lanka. The last factor is parents,
many rural area parents do not support their children to learn English, there are even parents
who seem to let their children not learn English as if it is not important. On top of that, there

seems to be always a lack of place or environment to frequently speaking English in Indonesia,
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China, and Taiwan, even ESL countries such as the UAE and Hong Kong experience the same
problem. According to the findings by Aziz and Kashinathan (2021), the challenges to speak
good English among the students in institutes of higher learning are found to be very relevant to
the situation in Vietnam,

The core challenges faced by learners in speaking English in Malaysia can be summarized as
follows: (1) Lack of confidence: Many learners struggle with speaking English due to a lack of
confidence in their language abilities. This lack of confidence hampers their willingness to
engage in English-speaking activities; (2) Fear of making mistakes: Learners often fear making
mistakes when speaking English, which leads them to avoid using the language altogether or
resorting to their native language for communication; (3) Limited vocabulary: Another
challenge is the limited vocabulary of learners, which impedes their ability to carry out
conversations effectively. A working knowledge of common English words is essential for
communication, but many learners lack this vocabulary; (4) Mother tongue interference: The
influence of the learners' native language poses a significant challenge in speaking English.
Learners tend to rely on their mother tongue for speech output and may even translate
instructions from English to their native language; (5) Lack of exposure: Students may not have
sufficient exposure to English outside of the classroom, especially if they come from non-
English-speaking communities or rural areas. This lack of exposure contributes to their
difficulty in developing English language proficiency; (6) Need for reformation: The study
suggests that long-term exposure to English alone does not guarantee language proficiency.
There is a need for reform in the educational system to ensure that students, particularly those
from rural areas, to have the opportunity to develop their English language skills effectively.
Overall, these challenges highlight the complexity of learning to speak English and the
importance of addressing various factors such as confidence building, vocabulary

development, and creating environments conducive to English language learning. The limited
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vocabulary of learners emerges as the primary hurdle in their English-speaking endeavors.
Malaysian students' reluctance to engage with the language stems from deep-seated shyness,
diffidence, and a fear of ridicule, hindering their progress and psychological growth. The
prevailing social stigma further exacerbates this issue, as speaking English may be equated with
a lack of national pride. Encouraging active participation in English-speaking activities within a
supportive educational environment is imperative. English teachers play a pivotal role in
fostering interactive, student-centered classrooms and employing innovative techniques, such
as gamification, to stimulate interest in language acquisition. Collaborative efforts between
school administrators, teachers, and parents are essential in creating a nurturing environment
conducive to English language development. Urgent intervention is necessary to address the
alarming decline in spoken English proficiency among Malaysia's youth, necessitating a
concerted effort to revitalize English language education.

Aziz and Kashinathan (2021) also pointed out that Malaysian ESL curriculum has undergone
several reforms based on the Common European Framework of Reference for Languages
(CEFR). The CEFR (Common European Framework of Reference for Languages) is a
benchmark for students' and instructors' language competency levels that allows for
comparisons between Malaysia and other nations (Ministry of Education Malaysia, 2015). The
CEFR was adopted to set international standards for foreign language education in order to suit
the needs of language learners, academics, and other professions involved in language
evaluation, teaching, and learning. The CEFR outlines what language learners must do in order
to converse in a language. This article provides insights for English teachers, English
supervisors, administrators, and Ministry of Education staff to overcome these challenges in
developing EFL learners' learning and speaking skills.

Darmi et al. (2017) in an article stated according to the Malaysian English According to the

CEFR Language Education Roadmap, preschool students should earn Al, primary school
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students should achieve A2, secondary school students should achieve Bl or B2, post-
secondary students should achieve B2, and university students should obtain B2 or C1 upon
graduation. In terms of English language competency, this means that between now and 2025,
the ministry anticipates an increasing number of Malaysian students from all socioeconomic
groups to attain the CEFR-set goal proficiency level for each stage of education (Ministry of
Education Malaysia, 2015).

In recent years, the number of Vietnamese students pursuing international education has surged
that studying abroad has become increasingly popular among Vietnamese students seeking to
broaden their horizons and enhance their academic and personal growth. This trend reflects the
growing interest in studying abroad and the desire to experience different cultures. This
literature review aims to delve into the various benefits associated with studying abroad for
Vietnamese students, considering both academic and non-academic aspects. This literature
review explores the motivations behind Vietnamese students’ decision to study overseas and
delve into factors influencing their immigration intentions.

Understanding Vietnamese students’ motivations and immigration intentions is crucial for
policymakers, educators, and host countries. By addressing these factors, this research is partly
aimed to see the opportunities that can create a more supportive environment for Vietnam
students seeking to be at international level for enhancing cross-cultural exchanges.

Top perceptible academic benefits for the Vietnamese students enrolling into abroad studying
programs are access to quality education, exposure to diverse learning environments, and
enhanced language proficiency. In accessing to quality education, many Vietnamese students
choose to study abroad to gain access to top-notch educational institutions renowned for their
academic excellence. A study by Thuy Hong Cao et. Al. (2021) found that Vietnamese students
often seek programs that offer superior academic resources and faculty expertise unavailable

in their home country. In exposure to diverse learning environments, studying abroad exposes
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Vietnamese students to diverse teaching methodologies, cultural perspectives, and academic
challenges. According to Thi Thanh Binh Nguyen (2022), this exposure fosters adaptability
and critical thinking skills, contributing to a well-rounded education. As for enhancing
language proficiency, immersion in an English-speaking environment or other foreign
languages can ensure significance improvement in Vietnamese students' language proficiency.
As highlighted in the research by Tran (2019) suggested that studying abroad facilitates
language acquisition through everyday interactions, academic coursework, and cultural
immersion.

Professional development is another area of benefit for students going for abroad education. This
benefit can come in three major forms: global networking opportunities, cultural competence
and global awareness, and increased employability. Global networking opportunities allow
students studying abroad in enabling them to connect with peers, mentors, and professionals
from around the world. Nguyen and Le (2021) argue that these global networks can open doors
to international career opportunities and collaborations.

Cultural competence and global awareness mean exposing students to diverse international
cultures as crucial attribute in today's interconnected world. David Allan et al. (2020)
emphasize that cross-cultural experiences foster empathy, tolerance, and a broader worldview,
essential for success in the global marketplace. Employers in Vietnam often value the
international experience a student gained through studying abroad. Research by Lan Hoang et
al (2018) indicates that Vietnamese graduates with study abroad experience are perceived as
more adaptable, culturally sensitive, and capable of navigating diverse work environments,
giving them a competitive edge in the job market.

In the context of personal growth, according to Do (2020), those students with abroad studying
experiences are deemed to gain advantages in independence and self-confidence, in cultural

immersion and identity development, and in expanded perspectives and global citizenship.
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Independence and self-confidence gained in studying abroad encourages Vietnamese students
to step out of their comfort zones, fostering independence, self- reliance, and self-confidence.
Pham M et al (2018) observes that navigating daily life in a foreign country, from managing
finances to navigating public transportation, cultivates resilience and problem-solving skills.
Cultural immersion and identity development allows Vietnamese students to reflect on their
own cultural identity and values. According to Vu (2022), studying abroad prompts self-
discovery and personal growth as students navigate cultural differences, confront stereotypes,
and develop a deeper understanding of themselves and others. In expanded perspectives and
global citizenship, whereby students are exposing to diverse perspectives and global challenges
thus encourages Vietnamese students to become active global citizens. Le et al (2023) suggest
that studying abroad inspires a sense of responsibility towards addressing global issues such as
climate change, social inequality, and human rights violations, motivating students to
contribute positively to society.

Studying abroad offers a multitude of benefits for Vietnamese students, Tarn V (2021) stated
that benefits ranging from academic enrichment and professional development to personal
growth and global citizenship. By embracing the opportunities and challenges of studying in a
foreign country, Vietnamese students can expand their horizons, enhance their skills, and
become more engaged citizens of the world.

Several push and pull factors drive Vietnamese students to seek education beyond their home
country. While studying abroad is the primary goal for most Vietnamese students, immigration
intentions also play a role. These factors can be summarized with relevant descriptions under
“Motivation Factor Description” as below:

Academic Excellence: This factor is driving students to aspire to study in countries known for
their high-quality education systems.

Cultural Exposure: The desire to immerse themselves in new cultures and broaden their
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horizons motivates students to go abroad.

Career Opportunities: In AbES it looks at factors of career opportunities in the aspect of opening
better job prospects and global networking opportunities.

Language Proficiency: Students aim to enhance their language skills by living in an
environment where the target language is spoken.

Personal Growth: Allowing the students to experience living independently to fosters personal
development.

Economic Considerations: Economic stability and job prospects influence the students’ long-

term plan.

Introduction to Community and Context

This section is to situate FPT University’s initiative in offering the Abroad English Semester
(AbES) program. The Vietnam Ministry of Educational and Training (MOET) is actively
implementing the National Foreign Languages 2020 Project (the 2020 Project) to enhance
foreign language education in Vietnam. The 2020 Project was approved in September 2008
and was implemented starting from 2010. The objective of the 2020 Project is a crucial
initiative to elevate the quality of English language education at all education levels in Vietnam.
The ultimate goal/aim of the 2020 Project is to equip most Vietnamese students, from secondary
schools to universities, with the ability to use a foreign language (primarily English) for daily
communication, study, and work. The targeted proficiency level is IELTS 4.5-5. Challenges
faced by VN Government on National Foreign Language Scheme (NFLS) include high
ambitious targets, difficulties in achieving proficiency goals, and the subsequent decision to
extend objectives into 2025. The amendment in policy underscores the government's
commitment to improving foreign language education in Vietnam. NFLS implemented for nine

years, received significant public attention and feedback. A review in late 2016 concluded that
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the government's language proficiency targets set for the project were deemed overly ambitious.
The MOET acknowledged that the NFLS, which received an investment of over VND4.2

trillion for the 2008-2016 period, had not succeeded.

The Vietnam government adopted the Common European Framework of Reference for
Languages (CEFR): Learning, Teaching, Assessment to establish its own English Language
Proficiency Framework under the project. CEFR is the result of over ten years of research by
several leading applied linguists and pedagogical specialists from countries within the European
Union. The product is a contribution to applied linguistics, syllabus, and test design. The
framework provides a common basis for the collaboration of syllabuses, curriculum guidelines,
examinations, and textbooks. CEFR is a guideline used to describe achievements of learners of
foreign languages across Europe and, increasingly, in other countries. The CEFR is also
intended to make it easier for educational institutions and employers to evaluate the language
qualifications of candidates for education admission or employment. Its main aim is to provide
a method of learning, teaching, and assessing that applies to all languages in Europe. The
Vietnam government adopted this framework with the objective for all university graduates not
majoring in foreign languages to attain level B1 in the Framework. However, according to a

MOET survey in 2015, only one in five students achieved the targeted B1 level.

Due to these challenges, the government decided to extend some of the language learning and
teaching objectives to 2025. On December 22, 2017, the Vietnamese government approved
Decision No. 2080/QD-TTg, amending and supplementing the project for the period 2008 to
2020. The newly amended project emphasizes the continuation of the new foreign language
curriculum at all academic levels and aims to enhance English proficiency among students to
meet the demands of studying and working, with the goal of achieving foreign language
universalization by 2025.
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FPT University, a leading educational institution in Vietham Mekong Delta region, is

committed to providing high-quality education and fostering global perspectives among its

students. As part of this commitment, FPTU initiated the AbES program in 2020, which offers

students a unique opportunity to enhance their language skills, cultural awareness, and

academic experiences. The AbES program is designed for FPTU students who wish to immerse

themselves in an English-speaking environment. This program caters to students seeking to:

« Enhance their English language proficiency: Through real-world practice, students can
refine their communication skills, gaining fluency, and confidence in abroad environment.

« Expand their global perspective: Living and learning abroad broadens students'
understanding of different cultures, fostering adaptability and intercultural competence.

« Boost their academic and professional prospects: The program equips students with
valuable transferable skills like critical thinking, problem-solving, and independence,

sought after by employers in a globalized job market.

FPTU sets the stage for an enriching abroad experience by:
« Strong Academic Partnerships: FPTU collaborates with reputable universities abroad,
ensuring high-quality English language instruction and a diverse academic environment.
 Tailored Curriculum: The program offers a blend of language courses, cultural immersion
activities, and elective subjects to cater to various interests and learning styles.
« Supportive Learning Environment: Students benefit from dedicated faculty support,
academic advisors, and cultural orientation programs to ensure a smooth transition and

successful learning experience.

Beyond academics, FPTU fosters a vibrant international community by:

« Engaging Activities: The program organizes cultural excursions, social events, and
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volunteer opportunities, allowing students to connect with locals and explore their host
country.

« Safe and Secure Environment: FPT University prioritizes student safety by providing
comprehensive support services, including pre-departure guidance, emergency contact

information, and on-site assistance.

Moreover, FPTU has adopted the followings for situating the AbES program within the

international development context:

a) Globalization and the Demand for English Language Skills:
It cannot not be denied that in today's globalized world, English proficiency is a critical skill
for academic success, career advancement, and effective communication across cultures.
The AbES program addresses this need by equipping students with the English language
skills required to participate in international academic exchanges, collaborate with global

teams, and navigate the international job market.

b) Promoting Intercultural Understanding and Global Citizenship:
International development goals increasingly emphasize the importance of intercultural
understanding and fostering global citizens. The AbES program contributes to these goals
by providing students with the opportunity to live and learn in a new cultural environment.
This fosters empathy, adaptability, and the ability to collaborate effectively with people

from diverse backgrounds.

c¢) Sustainable Development Goals (SDGSs):
The ADBES program aligns with several Sustainable Development Goals (SDGSs) established

by the United Nations. These include:
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« Quality Education (SDG 4): By enhancing English language skills and providing
access to international education opportunities.

« Decent Work and Economic Growth (SDG 8): By equipping students with the skills
and experiences needed to succeed in a globalized job market.

« Global Partnerships (SDG 17): By fostering collaboration between FPT University

and partner universities abroad.

d) Fostering International Cooperation and Knowledge Exchange:
The program promotes international cooperation between universities, facilitating the
exchange of knowledge and best practices in education. This collaboration can contribute
to advancements in teaching methodologies, curriculum development, and international

student support services.

Overall, the AbES program at FPTU contributes to the international development context by
equipping students with the skills and knowledge needed to thrive in a globalized world,
promoting intercultural understanding and global citizenship, aligning with the United Nations'

SDGs, and fostering international cooperation and knowledge exchange between universities.

While the AbES program at FPTU directly aligns more with international development goals
championed by organizations like the United Nations, there isn't a direct programmatic
connection with UNICEF. However, FPTU sees it as a connection by having the value of the
program'’s outcomes on the future lives and careers of students, which indirectly shall align
with UNICEF's goals for child rights and development. FPT University recognizes the
importance of education in empowering young people, aligning with UNICEF's mission of

promoting child rights. The AbES program equips students with the English language skills
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and global perspective necessary to thrive in a globalized world. By enhancing their

employability and fostering global citizenship, the program indirectly contributes to UNICEF's

goals of empowering youth and building a more just world. Here are some potential approaches

that FPTU may investigate:

a)

b)

UNICEF's Focus on Education: Through its AbES program, shares UNICEF's commitment
to empowering young people in Mekong Delta by equipping them with the relevant skills

they need to reach their full potential.

Indirect Alignment with UNICEF Goals: Empowering the youth through AbES program to
equip themselves with valuable skills and knowledge, enhancing their employability and
future career prospects. This can lead to improved socio-economic opportunities, which
aligns with UNICEF's goal of empowering youth and reducing child poverty. On the aspect
of Global Citizenship, by fostering intercultural understanding and global awareness, the
program contributes to building responsible global citizens who can advocate for a more

just and equitable world, indirectly supporting UNICEF's child rights agenda.

Focus on FPT University's Contribution: Maintain the primary focus on how FPTU's
program benefits its students and prepares them for a successful future and establish the
alignment with UNICEF's broader goals to showcase the program's positive impact that

extends beyond language learning.

As a program leader for the AbES program | managed to learn a lot from other organizations

involved in similar programs or development practice learning environments. Here are some

of them:
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Best Practices:

* Curriculum Design: Research how other programs integrate important and relevant
development concepts into their English language curriculum.

» Partnerships and Experiential Learning: Learn from successful partnerships with local
NGOs, community development projects, or volunteer organizations that other programs
have established.

» Pre-Departure and Post-Program Support: Explore how other programs provide cultural
sensitivity training, mentorship opportunities, or alumni networks to support student
learning and career development.

* Program Evaluation and Assessment. Review how other programs measure the
effectiveness of their development practice learning environment and gather feedback

from students and partners.

Connecting with Relevant Organizations:

+ International Education Associations: Connect with associations like the Association of
International Educators (NAFSA) or the Forum on Education Abroad (FEA) to access
resources and best practices related to study abroad programs.

» Development Organizations: Reach out to NGOs, international development agencies, or
social enterprises to explore potential partnerships and volunteer opportunities for
program participants.

* Universities with Development Programs: Collaborate with universities offering
development studies programs to co-create curriculum content, exchange ideas on

experiential learning, or explore joint faculty development initiatives.
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Sharing Expertise with Others:
The AbES program at FPTU has valuable knowledge to share with other organizations:

» English Language Skills for Development: FPTU can showcase its approach to integrating
English language learning with development concepts, potentially inspiring other
programs.

 Cultural Exchange and Global Citizenship: The program's focus on fostering intercultural
understanding and global citizenship can be a valuable model for other organizations
working in international education or development.

+ Adapting to a New Context: FPTU’s experience in managing an English language
program abroad can offer insights for other organizations looking to develop similar
programs in new cultural environments.

» Mentorship and Collaboration: Offer mentorship or collaboration opportunities to
program leaders at other universities who are looking to develop a development practice

learning environment within their study abroad programs.

By actively seeking knowledge from other organizations and sharing the program's expertise,
the program leader can foster a culture of continuous improvement and position the AbES
program as a leader in development practice learning environments within the context of

international education.

Stakeholder Analysis and Strategy

It should be mentioned here that this program may not have been seriously put into action
across the Mekong Delta region due to various social, economy, and political reasons. The
major regions are those surrounding the FPTU Can Tho campus, surrounding the Hanoi

campus, and those surrounding the Ho Chi Minh City campus. There may be other related
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programs that existed sporadically across the Mekong region within those more densely

populated areas. The existing programs have considered in engaging the following stakeholders

for the holistic success of "Empowering English Proficiency™ in the Vietnam Mekong Delta.

The major stakeholder’s analysis and strategy are given in Table 1:

Stakeholder

Table 1: Stakeholder Analysis and Strategy

Person/Organization

Relation to the Project

How To

Incentive /

Involved
Organization

responsible for setting

Through

Incentive:
Insight into the

Government education policies, . most relevant
. . They shall oversee the |university -
and Ministry curriculum standards, |. . .. policies.
. . implementation of official .
of Education and allocating o Risk: May
.. language programs. invitation or .
and Training resources . involved
. linkages e
for English language classified
education. documents.
They are responsible
for designing and Incentive: Peer-
delivering English Through to-peer
language courses, university collaboration is
) Including schools, hirin lifi fficial
Educational cluding schools g qualified _ _o _c a_ ea!sy
Institutions colleges, and teachers, and ensuring  |invitation or Risk: Some
universities. quality education per |linkages. concern on
the policies affirmed Collaboration P&C issues in
by government and in this research. | the
Ministry of collaborations.
Education & Training.
Qualified and Incentive:
They are the motivated teachers are . Teachers can
Teachersand . . . . Direct or o
frontliners of English | essential for effective . gain insight
Educators . . indirect contact .
language education.  |learning views on ETL
outcomes Risk: Low risk
Direct stakeholders Incentive: Strong
rticipating an . o i
part c_pat_ g and Their motivation, effort, | _. basis to .
Students and engaging in the . Direct or understand their
; and enthusiasm are key | .~ .
Learners learning process for indirect contact | needs to learn

improving English
proficiency.

factors.

English Risk: No
or very low risk

Parents and
Families

Playing a significant

role in supporting a
child's education to
greatly enhance
proficiency.

Encouraging language
learning at home and
providing relevant
resources.

Direct or
indirect contact

Incentive:
Understanding
the parental needs
to support Risk:
No cooperative
parents’ needs.
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Professional
Associations
and Language

These professional
organizations that
promote the

Provide resources for
both teachers and
learners with respect to

Inviting them to
be a

Incentive:
Obtaining
profession views
& strategies

Advocacy importance of English collaborator Risk: May

Groups English proficiency. | proficiency. involve P&C
matters
Incentive: Direct

Community May advise through involvement of

and Social Those supporting workshops, events, and Direct English usages

Organization English language cultural exchange enauiries and solicit

s Local learning. Those that programs. Creating a Of?icial ' incentives in

Communitie can promote language | supportive ivitation kinds Risk: Not

s and Civic learning initiatives. environment for ' many such

Leaders learners. communities
exist.

. Incentive: Good
. They facilitate cultural
Embassies exchange source of
and Cultural g . Provide good resources | Official resources
opportunities, and . . o .
Exchange . . for learning English. invitation Risk: May need
language immersion
Programs lengthy

programs.

procedures.

Some descriptions on the major stakeholders and their major roles are given below:

Government Authorities and Education Departments:

« Ministry of Education: Responsible for overseeing and implementing educational

policies.

» Local Education Departments: Manage education at the regional level and may be

involved directly or indirectly in implementation.

Educational Institutions:

 Schools and Universities: Act as implementing partners, providing the infrastructure

and personnel for the program/campaign.

» English language departments: Directly involving in curriculum development and

teaching.

Teachers and Educators:

» English teachers: Primary implementers of the program, responsible for delivering
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quality English-based education.
« Teacher training institutions: Involved in teacher training and professional
development.
Students and Parents:
« Students: Beneficiaries of the program, directly impacted by improved English
proficiency.
« Parents: Important stakeholders as they may be directly involved in supporting and
encouraging their children's education.
Community Leaders and Organizations:
 Local community leaders: Advocate for the program and mobilize community support.
» Non-governmental organizations (NGOs): Potentially involved in strategies
implementation, especially in terms of resources and support.
Media:
« Local media outlets: Play a role in raising awareness and promoting the program.
« Educational publishers: Involved in providing learning materials for learning English.
Civil Society:
« Advocacy groups: Support the program through awareness campaigns and policy
advocacy.
Donors and Funding Agencies:
« Entities providing financial support: Critical for the program's implementation and

sustainability.

Table 2 illustrates how I contextualize my role as International Affairs Executive leading the
“Abroad English Semester Program”, taking into consideration the different stakeholders’

perspectives.
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Table 2: Stakeholders’ Perspectives

Stakeholder

Internal
Stakeholders

Group

University
Administration

Stakeholder’s Perspective

UA will be looking into the program's alignment with

the university's strategic goals, the program's
contribution to the university's internationalization
goals, potential for attracting new students, and
enhancing the university's international reputation, and
provide valuable educational experiences for students.
The major concerns on UA perspective shall be:

— How the program aligns with the university's
overall strategic goals for internationalization,
student recruitment, and academic reputation.

— About the program's financial sustainability in
terms of budget projections, return on investment,
and program growth.

— On student well-being, their academic success, and
the student abroad risk management.

— On metrics and evaluation in seeing plans for
tracking program outcomes, for gathering feedback
from all stakeholders, for demonstrating program’s
impact on university’s goals.

Faculty

The faculty members are seeing the opportunity for
contributing to curriculum development, potentially
participating in program activities, and additional
development to their teaching expertise.

However, they could be having much concern on these
elements:

- Workload: Concerning taking on additional
responsibilities without proper compensation or
reduced teaching loads.

— Curriculum Alignment: Concerning if the program
curriculum doesn't align well with existing English
or language courses.

- Student Support: Concerning a clear policy and set
of procedures about student support services
available during the program, especially for
language barriers or academic needs.

— Budget: Concerning the faculty budget to
adequately support the program.
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International
Affairs Office
(Study Abroad
Office and the
Student Service
Office)

They shall be having opportunities in leading the
program to showcase their expertise and expand their
offerings in international partnerships, student support,
and program logistics.

The concerns in this group of stakeholders shall include:

- Workload: Increased workload due to program
administration, student support, and potential
logistical challenges.

- Resource Allocation; Concerns having adequate
resources (budget, time, capacity) to effectively
manage the program.

— Communication and Coordination; Ensuring
smooth communication and coordination between
different departments involved in the program.

- How the program complements existing student
support services.

- How they can collaborate to ensure a smooth and
enriching experience for participants.
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External
Stakeholders

Partner Universities
and
Host Communities

The PUs is to take the role as a facilitator who will
connect their faculty with my university. The host
communities are acting as a bridge between students
and the local community, emphasizing their
commitment to cultural exchange, promoting positive
student-community interaction, and fostering other
academic relationships. The elements of importance to
this group of stakeholders could be:

— Student Recruitment: Seeing the program to attract
international students to their institutions,
generating revenue and diversifying their student
body.

— Faculty Exchange and Collaboration: Seeing
opportunity for faculty exchange programs, joint
research projects, and fostering academic
collaborations.

— Cultural Exchange and Internationalization: Seeing
the potential in promoting cultural exchange and
enhancing their institution's international profile.

However, the PUs and the host communities may have
these concerns:

Academic Quality: Concerned about the academic
quality of the curriculum offered in the AbES
program.

— Student Support: Assurances from my university to
provide adequate support services (academic,
cultural, and social) for students during their
semester abroad.

— Administrative Burdens: Is about the workload
associated with managing incoming students,
program logistics, and potential administrative
complexities.

— Financial Benefits: Clarity on revenue sharing or
financial arrangements related to the program
implementation.

— Impact on Local Resources: Host communities
might be concerned about the strain program
participants might place on local resources, such as
housing availability or infrastructure.

Parents / Guardians

Parents/guardians are seeing me as their primary point
of contact for program information, logistics, and
support particularly in emphasizing their children’s
safety, academic success, and overall program
experience. They will be focusing on clear lines of
communication and seeing support systems are properly
put in place. Parents and family members often have a
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mix of excitement and apprehensive about the program.
While they see the potential benefits for their child's
academic and personal growth, they'll also have
significant concerns about safety, cost, and the overall
well-being of their child abroad.

As such, the parents/guardians reluctant to send their
children to join the AbES program would like to see:

Transparency about Safety Measures: Safety
measures in place, including emergency contact
information, support services available abroad, and
any cultural awareness training provided.

Financial Aid and Scholarship Opportunities:
Promotion of any scholarships, financial aid
options, or budget planning resources available to
help their children to manage the program costs.
Academic Support and Continuity: Explanation on
how the program curriculum integrates with their
children’s studies back home and provides
information on academic support services available
during the semester abroad.

Cultural Adjustment Resources: On workshops or
resources to help the parents/guardians understand
cultural differences and prepare for potential
challenges of adapting to a new environment.
Parent Orientation Sessions: Organized information
specifically for parents to address their concerns,
answer questions, and provide clear
communication channels throughout the program.

Students

The students’ perspective is quite straightforward in
terms of:

Academic and Personal Growth: The program for
the opportunity to improve their English language
skills in a real-world setting.

Cultural Immersion: Eager to experience a new
culture, broaden their perspectives, and make
connections with people from different
backgrounds.

Travel and Adventure: Seeing an exciting chance to
travel, explore a new place, and have unique
experiences.

Career Advancement: Seeing the program to
enhance their potential in an increasingly
globalized job market.

However, it has been observed that most students are
anxious about the followings:
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— Cost: The program fees, travel expenses, and
potential cost of living abroad.

- Academic Integration: Worry about falling behind
in their studies at home while participating in the
program.

- Language Proficiency: Concerned about their
current English language level being sufficient for
academic success and daily life abroad.

- Safety and Adjustment: Anxieties about safety in a
new country, adapting to a different culture, and
feeling homesick.

Depending on the stakeholder (e.g., funding agencies,

Other
Considerations

Other Potential . . . . .
Ext::na;) entia alumni), they might be interested in seeing relevant
significant aspects of expertise, such as program
Stakeholders . .
management, budget oversight, or alumni engagement.
Relavin When speaking with each stakeholder group, emphasize
y g_ the aspects of my role most relevant to their interests
Information

and concerns.

Outcomes and
Impact

Focus on the program's potential outcomes and positive
impact for each stakeholder group.

Collaboration and
Communication

Highlight my commitment to collaboration and open
communication with all stakeholders.

Problem-Solving &
Adaptability

My ability to address challenges and adapt to
unforeseen circumstances.

In a program focusing on empowering English proficiency in the Vietnam Mekong Delta,

various individuals and groups could take on activist roles to champion the cause. These

activists, whether individuals or groups, are playing a crucial role in creating awareness,

mobilizing resources, and advocating for policies that support the goals of empowering English

proficiency in the younger generations. The major activists and their roles can be summarized

as below:

Language Education Advocates: Professionals in the field of language education who actively

promote the importance of English proficiency for personal and societal development.

Educational Reformers: Individuals who advocate for systemic changes in the education system to

enhance the quality of English language instruction.

Community Leaders: Local leaders who understand the socio-economic benefits of improved English
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proficiency and work to garner community support for language education initiatives.

Youth Activists: Students or young community members who are passionate about language education
and work to mobilize their peers and communities.

Language Program Coordinators: Professionals responsible for designing and implementing
language programs who actively advocate for the benefits of their initiatives.

Parent Advocacy Groups: Parents who actively engage with educational institutions and
policymakers to ensure that English language programs receive the necessary support and resources.

Language Learning Experts: Linguists, language educators, and experts in English language
acquisition who contribute their expertise to program development and improvement.

NGO Leaders: Heads of non-governmental organizations focused on education and language
development who actively work towards empowering English proficiency in the region.

Government Representatives: Policymakers and politicians who champion the cause within the

government, advocating for supportive policies and increased funding for language education.

A combination of strategies and campaigns have been observed to raise awareness, engage
stakeholders, and ensure the success of the program. Implementing a combination of these
strategies and campaigns seemed to create a holistic and impactful approach to empower
English proficiency in the Mekong Delta (Vietnam side). The key is in engaging multiple
stakeholders and tailor initiatives to the specific needs and characteristics of the local
communities. Here are some strategies/approaches/campaigns that seem to sustain the program:
Awareness Campaigns:

Launching comprehensive awareness campaign using various media channels (TV, radio,

print, online) to highlight the importance of English proficiency for personal and community

development, featuring success stories, interviews, and educational programs that highlight

the positive impact of English proficiency in the community.
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Community Workshops and Seminars:
Organizing workshops and seminars in local communities to inform parents, students, and
community members about the benefits of English proficiency and the details of the
program.
Student Engagement Initiatives:
Implementing student-focused campaigns, such as language clubs, language competitions,
and interactive events, to make language learning engaging and fun.
Parental Involvement Programs:
Establish events that encourage parents to actively participate in their children's language
education, providing resources and guidance for supporting English learning at home.
Teacher Training and Development:
Conduct professional development programs for English teachers to enhance their teaching
skills and introduce innovative and effective language teaching methodologies.
Online Learning Platforms:
Develop or leverage existing online platforms to provide accessible and interactive English
language courses and resources for students and teachers.
Public-Private Partnerships:
Collaborate with local businesses and industries to create internship programs, job fairs, and
opportunities for students to apply their English language skills in real-world scenarios.
Cultural Exchange Programs:
Establish partnerships with educational institutions or organizations from English-speaking
countries to facilitate cultural exchange programs, fostering language immersion

experiences.

36



Government Advocacy:
Advocate for policy changes and increased government funding for English language
education, emphasizing the long-term benefits for economic development and global

competitiveness.

By implementing these strategies with a focus on collaboration, cultural sensitivity, and
sustainability, the program for English language empowerment in the Vietnam Mekong Delta
can increase its chances of success and contribute to the development of language skills and

opportunities in the region.

While the program to empower English proficiency in the Vietham Mekong Delta seemed
commendable, several challenges may arise that could impact its success. Understanding and
addressing these challenges is crucial for effective implementation of the strategies. Addressing
these challenges requires a comprehensive and adaptive approach that involves collaboration
between stakeholders, continuous community engagement, and a commitment to overcome
barriers to English language empowerment in the Vietnam Mekong Delta. Some identified
challenges can be briefly summarized here:
Limited Financial Resources:
Insufficient financial resources may hinder the development and execution of quality
English language programs, including teacher training, curriculum development, and the
provision of learning materials.
Infrastructure Constraints:
Inadequate infrastructure, including classrooms, technology, and internet access, may limit
the effectiveness of language learning initiatives, particularly in remote or underdeveloped

areas.
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Teacher Shortages:
A shortage of qualified English teachers may impede the delivery of effective language
instruction. Additionally, existing teachers may require further training to meet program
objectives.

Cultural Perceptions:
Resistance or skepticism from communities regarding the perceived value of English
proficiency, especially if it is seen as conflicting with traditional cultural values or
languages, could pose a challenge.

Lack of Parental Involvement:
Inadequate engagement and support from parents in their children's education, particularly
in reinforcing English language learning at home, may hinder student progress.

Language Accessibility:
Limited access to English language resources, including books, online materials, and
language immersion opportunities, may restrict students' exposure to the language.

Diversity of Dialects:
The Mekong Delta region is linguistically diverse, with various local dialects spoken. This
diversity can pose challenges in creating standardized English language programs that cater
to the linguistic diversity of the population.

Policy and Regulatory Barriers:
Existing education policies and regulations may not be conducive to the effective
implementation of English language programs. Advocacy for policy changes may be
necessary.

Socioeconomic Disparities:
Socioeconomic disparities among students may result in unequal access to educational

resources, creating challenges in ensuring that all students have an equal opportunity to
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excel in English proficiency.
Resistance to Change:
Resistance from traditional educational systems or communities to adopt new teaching
methodologies or approaches could impede progress.
Retention of Skills:
Ensuring that students retain their English language skills over time requires ongoing

reinforcement and practice, which may be challenging to maintain outside the classroom.

Needs Assessment

The Mekong Delta region in Vietnam has witnessed remarkable economic growth in recent
years, positioning it as a vital contributor to the country's development. However, to sustain
this growth and to compete on an international level, it is imperative that students in the region
possess strong English language proficiency. The Abroad English Semester program in FPTU
aims to bridge this gap by providing students with immersive experiences in English- speaking
environments. This needs assessment seeks to identify the specific requirements and challenges
faced by university students in the Mekong Delta region regarding English proficiency

enhancement.

The students in FPTU are given the options to enroll into the Abroad English Semester (AbES)
program. This AbES was offered as a mean to empowering the English proficiency for students
at university level. Upon completing the AbES program, the outcomes of AbES are served as
needs assessment to fulfill the gaps pre- and post- of the AbES program, to allocate the
difficulties and challenges students may be facing in other regions of the globe, and to analyze
& synthesize the change in their learning behavior. The main objectives of this needs

assessment are:
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« To understand the current proficiency levels of English among university students in
the Mekong Delta region.

« Toidentify specific areas of improvement required to meet international standards.

« To determine the factors influencing the students' ability to learn English effectively.

« To assess the feasibility and potential impact of implementing the Abroad English
Semester program in this context.

« To determine the right approach/pedagogy for teaching English.

Information from stakeholders will be gathered in the following way:

a) Surveys: Conduct surveys among university students to gauge their current proficiency
levels, identify their perceived challenges, and assess their interest in participating in the
Abroad English Semester program.

b) Interviews / Focus Group: Conduct interviews with English professors, university
administrators, and students to gain deeper insights into the specific linguistic needs and
potential barriers faced.

c) World cafe: Organize open discussions to encourage open dialogue among students,

allowing them to express their opinions on their English learning experiences.

Theory of Change

"Empowering English Proficiency: A Program to Excellence in the Vietnam Mekong Delta for
Advancing English Proficiency for Future Generations™ is a project that aims to inspire and
empower students in the Mekong Delta region of Vietnam by improving their English language
proficiency. Through a range of activities that shall include online learning, classroom
instruction, and language immersion programs. This project seeks to break down barriers to

education and employment opportunities and equip students with the skills and knowledge they
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need to thrive in a globalized world.

At the heart of the project's theory of change is the belief that every student deserves the
opportunity to access quality English language instruction, and that by doing so, it can help to
transform their lives and futures. By providing students with the tools, they need to
communicate effectively in English; the project aims to empower them to pursue their dreams
and aspirations, and to unlock a world of opportunities that might otherwise be out of reach.
The "Empowering English Proficiency™ project is not merely an initiative; it is a program
towards a brighter, more connected, and globally competitive Vietnam. The theory of change
for the proposed program is conceptualized in Figure 1. The project shall work towards its
goals through the following activities:

1) Language Immersion Programs:

The AbES program aims for immersive learning of English language that provides students
with real-life opportunities in the overseas universities of higher learning to practice their
English language skills. It seeks to build confidence and resilience, and to help students to see
themselves as global citizens with the skills and knowledge they need to succeed in a rapidly
changing world. By fostering an appreciation of different cultures and ways of life, the project
aims to inspire students to become agents of change in their own communities, and to spread

the power of language and education far and wide in the Mekong Delta region.

2) Cultivating a Culture of Learning:

This pivotal transformation is to bring along a change in Mekong Delata region by instilling a
culture of learning within its communities. By organizing workshops, seminars, and interactive
sessions, it is to inspire individuals (especially the young generation) to embrace English as a

tool for empowerment. Through immersive experiences and engaging content, it is aimed to
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ignite a passion for language acquisition, breaking down barriers and instilling confidence. To
sustainable changes in culture of learning it requires the active involvement of the community.
By fostering partnerships with local leaders, parents, and stakeholders, this can create a support
system that champions the cause of English proficiency. This collaborative effort ensures that

the benefits of this project spread through every layer of society.

3) Nurturing Dedicated Educators:

Teachers are the cornerstone of any educational endeavour. Through viable government
policies to reform effective training, professional development, and mentorship programs, to
equip educators with the skills and knowledge to inspire their students. By creating a network
of passionate, empowered teachers, this initiative is to amplify the impact of this project

manifold.

4) Online Learning:

Through engaging and interactive online learning resources (via IT technology), this project
will provide students with the opportunity to develop their English language skills at their own
pace and in their own time. By making English language learning accessible to the youth in
mobile online mode, the project seeks to inspire students to take ownership of their own

learning journey, and to discover the joy and power of English language for themselves.

5) Classroom Instruction:

Through high-quality classroom instruction delivered by qualified English language teachers,
the project aims to create a supportive and nurturing learning environment in which students
can thrive. By using a range of teaching methods/pedagogy to engage and motivate students,
the project seeks to inspire a love of learning and a thirst for knowledge that will stay with them

for a lifetime.
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THEORY OF CHANGE

Intervention:

ABES program by FPTU for
ampowering English
proficiency of young
generation at UG level.

Educational Institutions:
As implementing partners, providing the

infrastructure and personnel for the
program campaign, directhy invalving in

Government Authorities 8 Education
Departments:

For overseging and implementing
educational policies, manage education
at the regional level and may involves
directly or indirectly in implementation.

curriculum development and teaching.

Teachars/Educators:

Primary implementers of the program,

Expectations

Students + Parents:

Benaficiaries of the program, directly
impacted by improved English
proficiency, parents may be directly

imeolved in supporting and encoursging

their children's education.

Media + Civil Society:

In raising awareness and promating the
program, in providing leaming materials
for learning English, support the program
through awareness campaigns and policy
advacacy.

Community Leaders + Organizations:

Advocate for the program and mobilize

Outcomas:

This project envisions a future
where the young generations in
Mekong Delta, regardless of
their background could excel in
English proficiency to unlock a
world of opportunities.

Donors + Fund Agencies:

Providing financial support critical for

Challenges:

Existing education policies and
regulations may not be conducive
to the effective implementation of
ARES Englizh language programs.
Advocacy for policy changes may
be necessary.

Interventions:

The higher managemeant and
the policy makers in FPTU to
lizize (officially) directly with
the national government
suthorities & education
departments.

challenges:

Inadequats infrastructure,
including classrooms, technology,
and internet access, may limit the
effectiveness of language learning
initiztives, particularly in remote
or underdevelopad areas.

Interventions:

Relevant authorities and
politicians to champion the cause
within the government,
advocating for supportive policies
and increased funding for
languzge education.

respansible for delivering quality English-

based education, inwolving in teacher

Community support, involving in
strategies implementation, especially in

the program’s implementation and

training and professional development.

Challenges:

& shortage of qualified English
teachers may impede the delivery
of effective language instruction.
additionally, existing teachers may
requirg further training to mest
program objectives.

Interventions:

Frofessionals responsible for
designing and implementing
language programs who actively
advocate for the benefits of their
initiatives.

Linguists, language educators,
and experts in English language
acguisition who contribute their
expertise to program
development and improvement.

challenges:

Resistance or scepticism from
parents regarding the value of
English proficiency as conflicting
with traditional cultural values or
languzges. Insdequate
engagement, and support from
parents particularly in reinforcing

English language learning at home.

Diverse dizlects may impede
standardized English language.

Interventions:
Parents who actively engage with
educational institutions and
policymakers to enzure that
english language programs
receive the nacessary support
and resources.

Students or young community
members who are passionate
about language education and
work to mabilize their peers and
‘communitiss.

terms of societal support.

Challenges:

Socioeconomic disparities may
result in unequal access to
educational resources, creating
challengas in ensuring that all
students have an equal
opportunity to excel in English
proficiency. Resistance from
traditional educational systems or
communities to adopt new
teaching methodologies or
approaches could impade
Progress.

Interventions:

Local lezders who understand the
socig-economic benefits of
improved English proficiency and
work to garmer community
support for languzge education
initiatives.

Heads of non-governmental
organizations focused on
education and language
development who actively wark
towards empowering English
proficiency in the region.

Figure 1: Conceptualized Theory of Change
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sustainability.

Challenges:

The raising awarenass and
promoting campaigns may not
give high impact on the society.
Mzey face rresistance from
traditional communities.

Interventions:

Engaging professionzls in the
field of language education who
actively promiote the importance
of English proficiency for personal
and societal development.

Having strong local media outlets
to play impactful role in raising
awarensss and promoting the
program. Support the program
through awareness campaigns
and paolicy advocacy.

Involving educational publishers
and entreprensurs in promoting
learning mzterials for learning

English.

challenges:

Insufficient financial resources
may hinder the developmeant and
execution of quality English
lznguage programs, including
teacher training, curriculum
development, and the provigion of
lezrning materizls.

Interventions:

Involving entities critically
dedicated in providing financizl
support for the program’s
implementation and
sustainability.



6) How Studying Abroad Empowers Vietnamese Students and Their Communities:
Vietnam's growing economy and integration into the global market demand a skilled workforce
equipped to navigate a diverse and interconnected world. Studying abroad offers Vietnamese
students a unique opportunity to not only gain academic qualifications but also undergo a
transformative experience that shapes their personal and professional lives. This project
explores the benefits of studying abroad for Vietnamese students, focusing on the positive
changes in their behaviour and community engagement through the lens of theory of change.
In this context, the desired outcome is increased positive impact on Vietnamese communities
driven by students who studied abroad. Many research works support the theory of change for
studying abroad that can lead to:
« Increased Cultural Sensitivity whereby students develop an appreciation for different
cultures and ways of thinking.
« Enhanced Critical Thinking Skills whereby exposing student to diverse viewpoints
challenges students' assumptions and fosters critical analysis.
« Improved Leadership Qualities that international experiences help students develop
confidence and communication skills necessary for leadership roles.
« Stronger Networking Opportunities allow students to build valuable connections that can
benefit their future careers and contribute to international collaboration.
The article by (Gita Maharaja 2018) delved into the concept of intercultural competence, a
crucial skill for navigating an increasingly interconnected world. It explains how studying
abroad cultivates this competence by allowing students to develop empathy, openness, and the
ability to bridge cultural divides, ultimately leading to a greater appreciation for diverse
perspectives. It provides evidence that international experiences can enhance students'
understanding and appreciation of different cultures. In a nutshell, the input to the theory of

change is Vietnamese students participating in international education programs. The activities
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closely tied to this change shall include the academic and cultural experiences these students

undergo while studying abroad.

The expected outputs shall be the knowledge, skills, and personal development acquired by the
students. On the behavioral outcomes, the changes may include enhanced critical thinking and
problem-solving skills; increased intercultural competence and adaptability; development of
leadership and communication skills; and growth in self-confidence and independence. The
other impact can be the increased community engagement by the returning students through
application of acquired skills to local projects, the advocacy for international education, the
mentorship for future generations, and the contribution to a more globally minded Vietnamese

society.

Studying abroad brings along significant personal and academic growth in the aspect of
academic excellence whereby exposing to diverse teaching methodologies, cutting-edge
research, and internationally recognized faculty can significantly enhance a student's academic

foundation.

In the aspect of empowering English language: immersion in a foreign language environment
fosters fluency and cultural understanding, opening doors to future career opportunities.

For intercultural competence: living and interacting with people from different backgrounds
promotes tolerance, empathy, and the ability to navigate complex intercultural situations.

On critical thinking and problem-solving: international education often emphasizes critical
thinking, encouraging students to question assumptions, analyze information, and find

innovative solutions.
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As pointed out by the article by (Nhat, H.T et. al. 2018) what critical thinking in a Vietnamese
tertiary context, this article explores the concept of critical thinking in the Vietnamese
education system and how it differs from approaches in Western contexts. It highlights the
potential for studying abroad to bridge this gap by exposing Vietnamese students to diverse
teaching methods that encourage critical analysis and questioning. Another article on critical
thinking skill and its relationship with argumentative writing (Tuyen Son Nguyen, Huan Buu
Nguyen 2020) suggested that exposure to different writing styles and academic environments
abroad could enhance students' ability to analyze information, evaluate arguments, and develop
their own critical voice. It also suggested that studying abroad, with its emphasis on debate,
discussion, and defending one's ideas, could be a valuable tool for honing these skills.
Additionally, the need to grapple with new concepts and perspectives in a foreign language
could further encourage critical thinking.

In the perspective of independence and self-confidence: overcoming challenges of living in a
new environment fosters self-reliance, resourcefulness, and a strong sense of self-confidence.
More importantly, in sharpening the leadership, communication skills, and professional
development: via collaborative learning environments and participation in student
organizations hone leadership, communication, and teamwork skills. Opportunities to intern
with international companies or participate in research projects enhance career prospects. The
impact of studying abroad in developing leadership skill was highlighted in this article (John
C Hill 2023) that examined the broader impact of international education on leadership
development. While not specifically focused on Vietnamese students, it highlights how
exposure to diverse cultures and working in multicultural teams abroad can hone
communication skills, build cultural intelligence, and enhance problem-solving abilities — all

crucial qualities for effective leadership.
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On the impact on Viethamese communities, the transformative experiences abroad shall
motivate returning students to contribute positively to their communities thus to bring a wealth
of knowledge, skills, and experiences that benefit their communities particularly in skilled
workforce that students with international education are highly sought-after in the Vietnamese

job market, contributing to economic growth and innovation.

In the context of knowledge transfer, the returning students can introduce new technologies,
best practices, and international perspectives to their workplaces and educational institutions.
For long-term benefits in the aspect of mentorship and advocacy, the returning students can
become mentors and role models for younger generations, inspiring them to pursue
international education opportunities. Community engagement by the returning students would
be a strong platform for them to apply their acquired skills and experiences to address local
needs, contributing to social development initiatives and fostering a more globally- minded

Vietnamese society.

Studying abroad is a transformative experience that empowers Vietnamese students to become
well-rounded individuals with a global perspective. Through the lens of theory of change, it's
evident that by investing in international education, Vietnam can foster a generation of leaders,
innovators, and changemakers who contribute significantly to the development of their

communities and the nation as a whole.

However, there are these challenges in hand to be considered:
Firstly, the financial accessibility: the cost of studying abroad can be a significant barrier for
Vietnamese students. Scholarships, financial aid programs, and work opportunities can help

bridge this gap.
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Secondly, the cultural adjustment: adapting to a new culture can be stressful. Pre-departure
training and support networks can ease the transition.

Thirdly, the academic integration: different educational systems and teaching styles may
require adjustments.

Fourthly, the brain drains: there's a risk of talented individuals not returning to Vietnam after
their studies. Programs that encourage reverse brain drain by highlighting career opportunities

in Vietnam can be implemented.

By addressing challenges and creating a supportive ecosystem, Vietham can leverage

international education as a powerful tool to drive positive social and economic change.

Through its focus on improving English language proficiency, the ToC of this project aims to
achieve a range of outcomes that will transform the lives and futures of students in the Mekong
Delta region of Vietnam. By breaking down barriers to education and employment
opportunities, the project seeks to empower students to pursue their dreams and aspirations,
and to make a positive difference in the world around them. By highlighting the achievements
of learners, educators, and communities, a ripple effect of inspiration can be created. Success
stories can serve as testimonials to the transformative power of education, motivating others to

embark on their own journeys of growth.

Grounded in the belief that education is the cornerstone of progress, this project envisions a
future where the young generations in Mekong Delta, regardless of their background could
excel in English proficiency. "Empowering English Proficiency” is a project that is driven by
a deep belief in the transformative power of education and language. By inspiring and

empowering students to develop their English language skills, the project aims to unlock a
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world of opportunities that might otherwise be out of reach, and to create a brighter and more
hopeful future for generations to come. As such, the ToC for this research is thus to be

illustrated in Figure 1 above.

Program Description

Introduction

Under the “Empowering English Proficiency” umbrella project, FPTU Can Tho campus is to
undertake the implementation of a pilot program coined as Abroad English Semester (AbES)
Program. This AbES is integrated into one of the process flows in preparing the students to
attain a deep specialized English Level at undergraduate level. The website link for this project

is available at: Trudong Dai hoc FPT - Official website of FPT University.

As one of the AbES custodians | realized that a successful program would integrate academic
learning with community engagement for creating a dynamic and enriching experience for
students. The FPTU International Affair Department has the plan and road map to send 200
students per semester to overseas universities to sustain the AbES program. The roadmap
includes program evaluation and refinement, cost analysis, curriculum review, partnership and
funding exploration, participating in education fairs, and alumni network engagement. In
addition to that, an ongoing continuous improvement and expansion plan is in place for student
success tracking, community English program expansion, and cost-effective program
management. Regular evaluation of the program's impact on both students and the community

is crucial to ensure that the engagement is meaningful and reciprocal.

The impact of the AbES program is evaluated through quantitative survey (questionnaires) via

the responses from the students, the partner university, and parents. The returning students are
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invited to share the pros and cons of AbES to new batches of students planning or expecting to
participate in this program. It is believed that these steps can enhance the AbES program in
becoming a transformative experience for all involved, creating lasting bonds and a profound

understanding of the host community's culture and language.

With the experience gained over the last 3 years, it is obvious that implementing the AbES
program with community engagement in the partner universities can be highly effective if
approached strategically. Firstly, designing clear learning outcomes and skills for the program
is crucial. As such, FPTU AbES program holds a set of standard/general learning outcomes
(LOs), and at the same time allows other LOs to be integrated into the standard LOs pertaining
to the requirements from the partner universities. FPTU comprehends that explicit and clear
LOs sets the foundation for meaningful students-community understanding in varieties of
interaction and cultural immersion. Engaging with local communities through structured
activities, such as service learning or community projects, allows students to apply their

language skills in real-world contexts, fostering both linguistic and personal growth.

Additionally, building relationships within the community is to enhance the learning
experience, as it provides deeper cultural insights and a supportive environment for language
practice. It's also beneficial to plan for long-term community development, identify priorities,
and mobilizing resources to ensure the program's sustainability and mutual benefit.

From the program provider’s perspective, the AbES program offers a wealth of learning
opportunities to the UGs. As the program organizer/coordinator, | gained insights into the
complexities of cross-cultural communication and the importance of cultural sensitivity when

we are helping with the students in their respective host universities.
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We must know appropriate ways to navigate the logistical challenges of coordinating
international education programs, such as visa regulations, accommodation arrangements, and
curriculum integration. The organizers must develop an understanding of the academic and
personal growth outcomes for participants, which form future program improvements.
Relevant faculty members in FPTU need to observe the development of students' global
competencies and intercultural communication skills, which are a vital outcome pertaining to
this program. By facilitating this AbES program, the organizers contribute to the broader
educational mission of fostering global citizenship and intercultural understanding among

students.

In facilitating the AbES program it is common to face a myriad of challenges that require
careful planning and adaptability. One of the primary challenges is ensuring cultural sensitivity
and providing support for students as they navigate cultural shock and language barriers.
Financial management is also a significant concern, as organizers must balance the program's
cost with the need to make it accessible to a diverse student body. Additionally, logistical
hurdles such as securing visas, arranging accommodations, and coordinating with foreign
institutions can be complex and time-consuming. Organizers must also be prepared to address
homesickness and social integration issues, helping students to build a supportive community
while away from home. Moreover, maintaining academic standards and ensuring that the
curriculum is relevant and engaging in a different cultural context is crucial for the success of

the program and the educational growth of the students.

From the experience gained after sending few batches of FPTU students to the international
host universities, to enhance the student experience in the AbES program, FPTU organizers

are focusing on several key areas. Firstly, providing a comprehensive orientation that includes
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language support services, cultural adjustment guidance, and safety information can
significantly ease the transition for students. Secondly, encouraging participation in local
events and facilitating connections with native speakers to enrich the learning experience.

Additionally, integrating technology through approved online learning resources can offer
flexible and interactive ways for students to improve their English skills. Thirdly, regular
feedback sessions help address any concerns promptly, ensuring a responsive and supportive
learning environment. Lastly, creating a buddy system with proficient English speakers to
provide a more personalized and practical approach to language acquisition. AbES program
facilitators and coordinators believe that by implementing these strategies, the program
organizers can create a more immersive and supportive experience that can lead to better

language outcomes and overall satisfaction.

Problem Statement
Some problem statements for the Abroad English Semester program aiming for the Mekong
Delta youth are stated herewith:

« Youths in the Mekong Delta are facing limitations in their future careers and educational
opportunities due to a lack of proficiency in English, the global language of
communication. The AbES program aims to bridge this gap by providing immersive
English language learning experiences.

o Mekong Delta youths, particularly those in rural areas, have limited access to high-
quality English language education, hindering their ability to compete in the globalized
job market. The AbES program provides an equalizing opportunity for rural youth to gain
necessary English skills for success.

e Youths in the Mekong Delta have limited exposure to international cultures and

perspectives. The AbES program fosters cultural exchange and global awareness by
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providing an opportunity to study English abroad, promoting intercultural understanding
and preparing them to thrive in an interconnected world.

o The Mekong Delta region aspires for economic growth and integration into the global
marketplace. Youths with strong English language skills are crucial for attracting foreign
investment and driving regional economic development. The AbES program equips
Mekong Delta youths with the necessary English language proficiency to become key

players in the region's economic future.

The AbES Program

FPTU is to adopt the following strategies/approaches to implement "Abroad English
Semester Program” as a commendable initiative for Viethamese students in empowering
their English proficiency through abroad studying experience.

A) Program Design:

Academic Focus: Offer a variety of courses beyond just general English. Include courses
related to the students' majors or areas of interest to keep them engaged. Consider classes
on business communication, creative writing, or English for specific fields like
technology or healthcare. Identify common challenges and preferences regarding study
abroad programs. Facilitate credit transfer processes and provide academic advising to
ensure a seamless transition back to their home institution.

Language Immersion: Balance coursework with real-world language experiences. Organize
homestay programs with native speakers, cultural excursions, and volunteer
opportunities where students can practice their English in everyday situations.

Skill Development: Integrate practical skill development like public speaking, debate, and
presentation workshops. This will boost confidence and fluency.

Curriculum Design: Develop a well-structured curriculum that balances language skills
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(listening, speaking, reading, writing) and cultural immersion. To include practical
language use scenarios such as academic discussions, presentations, and real-life
interactions.

B) Selection Process:

English Proficiency Levels: Set clear English proficiency benchmarks for acceptance. Offer
preparatory courses for students who almost meet the requirements.

Academic Performance: Consider students' academic records to ensure they can handle the
demands of studying abroad.

Motivation and Goals: Conduct interviews or essays to assess students' motivation and goals
for the program. This helps select students who will get the most out of the experience.

C) Logistics and Support:

Partner with Universities: Collaborate with universities in English-speaking countries that
offer semester programs or have existing international student support structures.
Collaborate with local universities or language schools in English-speaking countries and
where possible arrange language exchange programs where Vietnamese students interact
with native speakers. Negotiate partnerships to ensure affordability, academic quality,
and cultural integration support for Vietnamese students.

Pre-departure Training: Provide workshops to prepare students for cultural differences,
academic expectations, and practicalities like budgeting and travel. Regularly assess
students’ language proficiency using standardized tests (e.g., IELTS, TOEFL).
Monitor progress through assignments, presentations, and participation. Address
potential challenges and provide coping mechanisms.

Ongoing Support: Offer ongoing support services while students are abroad, including
academic advising, mental health resources, and assistance with visa renewals or other

issues. Establish a support network consisting of local staff, mentors, or peer advisors to

54



assist students during their stay abroad. Organize cultural activities like food fare classes,
city tours, and visits to historical sites. Facilitate internships or volunteer opportunities in
English-speaking workplaces. Encourage participation in extracurricular activities and
events (as cultural immersion activities) to facilitate interactions with native speakers.
Provide 24/7 emergency contact information.

D) Additional Considerations:

Financial Aid: Explore scholarship opportunities or payment plans to make the program
accessible to a wider range of students.

Post-Program Integration: Facilitate re-entry programs or workshops to help students
integrate their abroad experience into their academic and personal lives back in Vietnam.
Encourage them to share their experiences and insights with their peers. Alumni Network:
Create an alumni network for past program participants to stay connected, share
experiences, and offer mentorship to future students. Foster connections for future career
prospects.

Evaluation and Feedback: Gather feedback from students, faculty, and partners to
continuously improve the program's effectiveness and relevance.

Sustainability and Expansion: Develop strategies for long-term sustainability, including
securing funding sources and building strategic partnerships. Explore opportunities to
expand the program to reach more students and offer additional destinations or program

formats.

FPTU does acknowledge that each student’s learning journey is unique. Flexibility,
adaptability, and personalized support are key to a successful AbES program. FPTU believes
that these strategies, in tandem with one of FPTU missions, can create an "Abroad English
Semester Program™ that effectively empowers Vietnamese students to improve their English

language skills and gain valuable international experience.
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Empowering English proficiency in the Mekong Delta region is a program intended at
improving the English language skills of the local population in Vietnam in a long-term basis
(perhaps over generations) to unlock opportunities, foster development, and promote global
integration in this culturally and economically significant region. This program to empower
English proficiency can have far-reaching positive effects on education, employment, cultural
exchange, and community development, ultimately contributing to the region's overall growth
and sustainability. Over the years, the approaches that have been observed to yield some
positive outcomes include (1) Community direct engagement in language education plans, (2)
Public and private sectors collaboration (sectors directly or indirectly linked to education), (3)
Technology integration for monitoring and evaluation of English proficiency (in the more

recent years that involved the deployment of IT/ICT/Computer technology).

Some notable results of the program may be summarized as below:

Global Communication and Collaboration:
English is widely recognized as a global language and is commonly used as a medium of
communication in international business, academia, and diplomacy. Empowering English
proficiency has enhanced the region's ability to engage in global conversations, collaborate
with international partners, and participate in the global economy (more so in the

hospitality/tourism industry).

Educational Opportunities:
Proficiency in English is reckoned in opening a range of educational opportunities for
individuals, especially the young generations, in the Vietnam side of Mekong Delta. Many
prestigious universities and academic programs use English as the medium of instruction.
Enhancing English skills has enabled students increase access to scholarships, exchange

programs, and other educational initiatives.
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Career Advancement:
English proficiency is often taken as a valuable skill in the job market. Many multinational
companies and organizations in this region require employees to have good English
communication skills. Improving English proficiency enhances the employability of
individuals, leading to better career prospects and economic development in this Mekong
Delta.

Tourism and Hospitality Industry:

The Mekong Delta, with its unique cultural and natural attractions, is fast becoming a major

tourist destination. English proficiency is now playing crucial role in the tourism and

hospitality industry, as it allows locals to communicate effectively with international tourists,

thereby promoting tourism and contributing a large portion to the local economy.

Goal:
The goal of AbES is to advance the English proficiency for future generations in Mekong Delta
region (with specific focus on the Vietnam side) driven by the potential benefits it could bring

to individuals, communities, and the region as a whole.

Objectives:
English proficiency has become a global necessity, serving as a lingua franca in various fields
such as business, education, technology, and international diplomacy. Proficiency in English
in Mekong region can open opportunities for individuals and communities, facilitating
communication and collaboration on a global scale. The main objectives of this AbES program
are zooming into these potentials:

e Bridging linguistic barriers and fostering educational empowerment within the

communities of the Mekong Delta.
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« Bolstering English proficiency in unlocking better opportunities for its inhabitants to
excel locally and/or internationally.

o Nurturing individuals with confidence in seeing the next generation of leaders,
innovators, and changemakers who will drive positive transformation with an excellent

grasp in English language.

Partner Universities Selection:

When implementing the AbES program for Vietnamese students, several critical factors must
be considered when selecting the abroad partner universities. These factors are listed in Table
3 with some descriptions.

Table 3: Partner University Selection

Selection Factor ‘ Description / Strategy

Assess the academic standing of the partner universities, on their
rankings, accreditation, and reviews. Past students can provide insights
into the quality of education.

Ensure the host university offers courses that align with the AbES's

Academic Reputation and
Program Quality

Curriculum Compatibility | academic goals and objectives. That is, look for universities that
provide recognized English language courses and relevant subjects.

Verify that the partner university has the resources to support non-

. native English speakers, including language support services and

Language Proficiency : g P . g 5 ‘g PP .
qualified instructors experienced in teaching English as a second

language.

Understand the cultural aspects of the host country and university. A

Cultural Environment and ) . . . L
warm and inclusive environment can facilitate a smoother transition

Adjustment for students and enhance their overall experience.

Immigration, Evaluate the availability of services such as orientation programs,
Transportation, and academic advising, counseling, and student organizations to help
Support Services international students adapt and succeed academically and socially.

Consider the availability and quality of housing for international

Logistics and ) . .
& students. Safe, affordable, and convenient accommodations will

Accommodation . .

significantly affect students' experiences.

Analyze the tuition fees and living costs in comparison to available
Cost and Financial Aid scholarships or financial aid. Transparency in costs will help students

make updated decisions.

Take into account the geographical location of the university and
Location consider factors like safety, access to transportation, cultural

experiences, and extracurricular opportunities.
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Reputation for Hosting
International Students

Research how well the partner university is known for accommodating
international students. A strong reputation often signals a conducive
and supportive environment.

Collaboration and

Establish clear lines of communication with the partner institution.
Effective collaboration is vital to facilitate program logistics, student

Communication . .
support, and conflict resolution.
Investigate the health services and safety measures in place at the
university and possibly also within the surrounding area. This includes
Health and Safety Y p Y £

emergency protocols, healthcare accessibility, and general campus
safety.

Feedback Mechanisms

Set up a system for gathering feedback from students who participate
in the program to continuously improve the partnership and the overall
experience. This is important for sustaining the collaboration with the
partners.

By carefully considering these factors, the program organizers can select partner universities

that provide an enriching and successful abroad experience for Vietnamese students, fostering

their academic growth, cultural awareness, and global perspectives.

Sustainability Strategy:

To ensure the long-term success of the Abroad English Semester program for Vietnamese

students, several critical factors have been identified and to be taken into consideration. These

factors will support continuous improvement, student satisfaction, and institutional reputation.

The key elements identified (per FPTU perspective) for sustainability of AbES are listed in

Table 4.

Table 4 : AbES Sustainability Elements

Key Element Desription / Strategy

Maintain and nurture robust relationships with partner universities

Strong Partnerships L . .
. 8 P abroad. Regular communication, collaboration on curriculum
with Regular . . .
. development, and joint activities are essential to strengthen these
Communication )
partnerships.
Implement a system for continuous assessment and improvement
Quality Assurance of the program’s quality. Regularly gather feedback from students

and faculty to identify areas for enhancement.

Student Support
Services

Provide comprehensive support services for students, including
orientation, counseling, academic advising, and cultural
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integration programs. A strong support system can significantly
impact student satisfaction and retention.

Be prepared to adapt the program in response to changing

Adaptability and educational trends, student needs, and global circumstances (e.g.,
Flexibility travel restrictions, changes in visa regulations). This flexibility
can help sustain interest and participation.
. Develop effective marketing strategies to promote the program.
Marketing and En 'E torytelling, te tiri ni lgf m 11) i, and dI') 'tgl
i aging sto ing, testimonials from alumni, a igita
Recruitment £aging story 8 g

marketing can attract students and increase program visibility.

Cultural Exchange
Opportunities

Foster opportunities for cultural engagement between Vietnamese
students and local students at the host university. Activities such
as cultural festivals, language exchange programs, and community
service can enhance the overall experience.

Funding and Financial
Management

Ensure a sustainable financial model for the program. This
includes finding funding sources, managing costs, and providing
financial aid or scholarships to support students.

Monitoring and
Leveraging Industry
Trends

Stay informed about trends in global education, particularly in
English language learning and international studies. Incorporating
trends into the program can keep it relevant and appealing.

Alumni Engagement

Build an alumni network to keep past participants connected and
engaged. Alumni can provide valuable feedback, serve as
mentors, and contribute to the program’s reputation through their
success stories.

Robust Regular
Evaluation
Mechanisms

Regularly assess program outcomes, including academic
performance, student satisfaction, and post-program success.
Data-driven insights can guide future improvements and
demonstrate the program's impact.

Engagement with
Parents and Guardians

Keep families informed and involved in the process. Regular
communication about the program’s benefits, outcomes, and
student experiences can help alleviate concerns and encourage
participation.

Policy and Advocacy
Efforts

Stay informed about educational policies and advocate for
supportive regulations that enhance international education
opportunities.

These key elements are believed to enhance the Abroad English Semester program in achieving

sustainable success,

providing meaningful

international educational experiences for

Vietnamese students while strengthening institutional partnerships and reputation over time.
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ADES Program Evaluation Metrics

A) Academic Achievement Metrics

Some key measurable and specific indicators and metrics related to academic achievement,
focusing on students, faculty, university partners, and the Ministry of Education, for the AbES
program are listed in Appendix A. These metrics are categorized based on students, faculty,
university partners, and the Ministry of Education. By measuring and analyzing these key
indicators, the AbES program can demonstrate its academic achievements, promote continuous
improvement, and establish itself as a valuable contribution to the educational landscape of

Vietnam.

B) Cultural Competence Metrics

Measuring cultural competence in the context of an AbES program involves assessing how
well students adapt to and interact with diverse cultures, as well as evaluating the perceptions
of employers and host families regarding students’ cultural abilities. Some essential measurable
and specific indicators and metrics are presented in Appendix B. It is believed that by
implementing and assessing these metrics the AbES program can obtain valuable insights into
the effectiveness of its initiatives in fostering intercultural understanding and adaptability
among participants. This evaluation not only enhances the program's credibility but also

supports continuous improvement efforts.

C) Employment in a Global Industry in Vietham Metrics

Appendix C shows some measurable and specific indicators & metrics related to employment
within a global industry in Vietnam from the alumni who participated in the AbES program.
These metrics should be essential for the AbES program to effectively assess the impact of its
curriculum on the employability and career trajectories of its alumni within global industries

in Vietnam. This data may also be useful for program enhancements, align curricula with
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industry needs, and provide insights to current and prospective students about the program'’s

impact on career opportunities.

D) Sample Questions for AbES Program Evaluation

Appendix D provides various samples of questions that can be used to collect information and
data for evaluating the implementation of the AbES program. This appendix may not be
showing exhaustive question types but can serves as a guide to design questions for quantitative

and qualitative assessment on the AbES program.

AbES Program Implementation

Under the “Empowering English Proficiency” project, FPTU Can Tho campus is to undertake
the implementation of the pilot program coined as AbES (Abroad English Semester) program.
This ADES is integrated into one of the processes in the flow of preparing the students to attain
a deep specialized English Level at undergraduate level. The flow and the corresponding levels

can be illustrated by the diagram in Figure 2.

3 semesters

4-8 months T
Deep specialization
Capstone project Level 4
5 semesters d aatC
—_——’ n 1A . ..
8D OJT - On-the-job-training Level 3
3-4years 3 sems/year
4 months/sem

1-3 semesters

Specialized Foundation | eve| 2

English Preparation  Level 1

. 4

Figure 2: AbES Implementation in FPTU
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Level 1 is the English Preparation level for a duration of 1 to 3 semesters. This level is to have
all students to go through appropriate preparation in taking up English as his/her second
language. This level may involve these approaches:
1. Grammar Translation Method:
This traditional approach emphasizes translating between the native language and
English. Focuses on grammar rules, vocabulary, and written exercises. This is useful for
building a strong foundation in grammar but may not promote fluency.
2. Direct Method:
Advocates teaching English directly without relying on translation. Emphasizes oral
communication, vocabulary, and context. Encourages thinking in English rather than
translating from the native language.
3. Audio-Lingual Method:
Based on repetition, drills, and pattern practice. Focuses on listening and speaking skills.

This is useful for developing pronunciation and fluency.

Level 2 is the Specialized Foundation level for a 5-semester duration that focuses on core major
subjects with these approaches:
1. Communicative Language Teaching (CLT):
Shifts the focus to communication and real-life situations. Encourages interactive
activities, role-playing, and authentic language use. Prioritizes fluency over accuracy.
2. Content-Based Instruction:
Integrates language learning with subject content (e.g., science, history). Students learn
English while studying other subjects. Enhances language skills and content knowledge

simultaneously.
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Level 3 is the On-the-job Training which is where the AbES is integrated into. That is, at this
level the implementation of AbES is the focal point. As such, this level is allocated with a long
duration of minimum 4 months to a maximum of 8 months. The duration may varies pending
on the English program offered by the overseas collaborating partners. The AbES program by
FPTU Can Tho Campus is to showcase its role in fostering global competence through the
interplay of language proficiency, soft skills, and cross-cultural engagement. This exploration
highlights the program’s significance within the broader landscape of international education. The
ADbES program in FPT University Can Tho Campus is an immersive educational endeavor
designed to cultivate global competence among the students. Rooted in language proficiency,
the program is to propels students to Summit 2 English proficiency, in facilitating effective
international communication and comprehension. In complementing linguistic growth, the
program integrates a robust suite of soft skills that encompass teamwork, intercultural
adaptability, and effective communication. These skills resonate with the demands of today’s
interconnected world and resonate with the ethos of collaborative research. By uniting diverse
student cohorts (both local and international), students in the AbES program shall inherently
promote cross—cultural understanding and networking, enriching the educational journey.
Introducing the AbES program in FPT University Can Tho Campus adds a valuable perspective
to the global education dialogue. The program’s focus on comprehensive development resonates with
the commitment to nurturing Vietnam graduates to excel in the interconnected global society,
aligning with the institution’s broader educational objectives. Upon completing level 3, the know-

how and the skills learned shall be extended into the next level.

Level 4 is the Deep Specialized Capstone Project level with a duration of 3 semesters. The
students, upon returning to FPTU Can Tho campus after successfully completing the AbES

program are expected to do a capstone project showcasing their level of English proficiency.
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The capstone projects shall be relating to these domains:

1.

Language Pragmatics Study:

Investigate how language is used in different contexts (e.g., formal vs. informal).
Analyze speech acts, politeness strategies, and cultural nuances to present the findings
in a research paper.

Translation Project:

Translate a short story, poem, or article from your native language into English. Present
the challenges and choices you made during the translation process.

Language Variation Study:

Explore regional variations of English (e.g., British vs. American English). Conduct
surveys, interviews, or analyze language samples to present the findings in a research
report.

English Language Teaching Materials:

Develop teaching materials (lesson plans, worksheets, etc.) for teaching English to
non-native speakers. Explain the rationale and demonstrate how these materials
address language learning needs.

Cross-Cultural Communication Project:

Investigate cultural differences in communication styles. Compare English
communication norms with those of your native language. Present the findings through
a research paper or presentation.

Creative Writing Portfolio:

Compile a collection of short stories, poems, or personal essays written in English.
Showecase the ability to use descriptive language, narrative techniques, and creativity.
Literary Analysis:

Choose a classic English novel, play, or poem. Analyze its themes, characters, and
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literary devices. Write a comprehensive essay showcasing the critical thinking and

language proficiency.

Successfully implementing the AbES program requires careful planning and adequate
allocation of resources across several key areas. This includes program leadership, faculty/staff
expertise, academic and administrative support, and infrastructure. A quick breakdown of what

it will take in each area is described below.

1. Program Lead

Leadership Qualities: Strong leadership and vision to guide the program. Having enough
experience in international education, program management, and understanding of
global industry needs.

Responsibilities: Overseeing the development and execution of the curriculum.
Collaborating with partner institutions abroad and with local stakeholders in Vietnam.
Establishing relationships with employers and industry partners for internships and
job placements.

Team Building: Recruiting a capable team to assist in various areas, ensuring that roles

and responsibilities are well-defined.

2. Faculty/Staff
Qualified Instructors: Faculty with expertise in teaching English as a second language
(ESL) and familiarity with global business practices. Experience in cultural
competency, intercultural communication, and experiential learning pedagogy.
Support Staff:  Academic advisors to guide students throughout the program.

Administrative staff for logistics, student services, and communication.
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Professional Development: Ongoing training and workshops for faculty on best practices

in global education and intercultural effectiveness.

. Expertise

Curriculum Development: Engaging experts in curriculum design to create a robust
program that incorporates linguistic training, cultural immersion, and industry-
relevant skills.

Industry Knowledge: Collaborating with professionals from global industries to ensure
curriculum remains relevant to current market needs.

Cultural Advisors: Employing cultural experts to facilitate workshops and activities that

enhance cultural understanding and adaptability.

. Infrastructure

Physical Facilities: Classrooms equipped for language learning, including technology
for remote access or virtual exchange when necessary. Spaces for group work and
collaboration, fostering teamwork among students from diverse backgrounds.

Technological Resources: Learning management systems (LMS) for online coursework
and resources. Access to digital tools and platforms to facilitate language learning,
such as language apps, online collaboration tools, and resources for research and
project work.

Support Services: Providing administrative support for student enrollment, housing, and
logistics both locally and abroad. Establishing a robust student support system,

including mentoring, counseling, and career services.
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5. Funding and Budgeting
Financial Resources: Identifying and securing funding sources (e.g., tuition, grants,
sponsorship) to support program operations and scholarships for students.
Cost Management: Creating a detailed budget that includes costs for faculty salaries,

marketing, travel, partnerships, and infrastructure maintenance.

6. Partnerships and Collaboration
International Collaborations: Establishing partnerships with universities or
organizations abroad to ensure quality and credibility of the program.
Local Industry Engagement: Building connections with local businesses and
organizations for internship and job placement opportunities, as well as for guest

lectures and networking events.

7. Marketing and Recruitment
Outreach Strategy: Developing a targeted recruitment strategy to attract potential
students, including marketing materials that highlight program benefits and success
stories from alumni.
Engagement Initiatives: Hosting informational sessions and webinars to inform
prospective students about the Abroad English Semester and its potential impact on

careers.

8. Evaluation and Feedback
Assessment Metrics: Implementing methods to evaluate the effectiveness of the program,
using both qualitative and quantitative metrics (e.g., student feedback, employment

outcomes, employer evaluations).
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Continuous Improvement: Creating mechanisms for ongoing assessment and feedback
loops to make informed adjustments to the program based on evaluations and

changing industry needs.

By addressing these specific areas and ensuring sufficient resources are dedicated to each
aspect, the AbES program can be successfully implemented, ultimately enhancing the
academic and professional prospects of participating students. This comprehensive approach

will also enable the program to adapt and grow in response to evolving global education trends.

Concluding Remarks:

"Empowering English Proficiency in the Mekong Delta Region" stands as a transformative
program with the potential to shape a brighter future for individuals and communities across
the Vietnam regions. By fostering English proficiency, this program not only opens doors to
global opportunities in education, employment, and innovation but also strengthens cultural

exchange and community development.

Professional development is another area of benefit for students going for abroad education.
This benefit can come in three major forms: global networking opportunities, cultural

competence and global awareness, and increased employability.

In the context of personal growth, according to Do (2020), those students with abroad studying
experiences are deemed to gain advantages in independence and self-confidence, in cultural
immersion and identity development, and in expanded perspectives and global citizenship.

This educational renovation addresses a context in which students aged between 16-18 years

old who have studied English for approximately 900 hours at upper-secondary level often not
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communicate in English effectively, and where teaching and learning are often exam oriented

and focused on vocabulary, grammar, and translation rather than communication.

The ability to communicate effectively in English is an invaluable asset in our interconnected
world, and as the Mekong Delta Region embraces this program, it paves the way for enhanced
collaboration, understanding, and sustainable growth. As English proficiency becomes a
cornerstone of progress, the Mekong Delta Region is poised to harness its full potential for a

better future.

As an aspiring leader in International Affair Department my further ambitions in leading the
ADbES program shall include: aligning AbES outcomes with UNICEF education goals such as
to improve socio-economic opportunities in reducing youth poverty; and focusing on FPTU
contribution to showcase the AbES program’s positive impact that extends beyond language

learning.
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Appendix A: Metrics for Academic Achievement

Category Evaluation Metric / Indicator ‘ Description Data Collected
Average GPA of students in the AbES program
GPA/CGPA compared to the overall average GPA of the
partner university's student population.
Academic Course Completion | Percentage of students successfully completing
Performance Rate all required courses within the program.
Academic Awards & Number 9f students rec‘e%ving academic awards,
.\ scholarships, or recognitions at the partner
Recognition . .
university.
Pre- and Post. Measure the imProvement in students' English
Proeram language proficiency through standardized tests
) & like TOEFL, IELTS, or university-administered
Student English Language | Assessments
Proficiency assessments.
Collect student feedback on the effectiveness of
Qualitative Feedback | language support resources and how the
program impacted their English language skills
Regularly conduct surveys to gauge student
Student Surveys s'atisfacti'on with the program, includi_ng aspects
like curriculum, faculty, support services, and
Overall :
) ) overall experience.
Satisfaction .
Conduct focus groups with students to gather
Focus Groups more detailed feedback on their experiences and
identify areas for improvement.
Number of Track the number of collaborative research
Faculty ) . e .
Faculty Collaborative projects, teaching initiatives, or curriculum
Engagement Projects
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development efforts between Vietnamese faculty
and faculty at partner universities.

Encourage faculty exchange programs to foster

Faculty Exchange . .
WY EX g knowledge sharing and enhance teaching
Programs .
practices.
. ) Ensure the curriculum aligns with Vietnamese
Alignment with

National Standards

national education standards and the learning

Curriculum objectives of the program.
Development ) Assess the extent to which the curriculum
Integration of Global | . .
. incorporates global perspectives and encourages
Perspectives . .
intercultural understanding.
Monitor the number of Vietnamese students
Student Enrollment o
enrolling in the program each year.
Program
. Track the percentage of students who
Participation )
) . Retention Rate successfully complete the program and return to
University .
Vietnam
Partner - — - : - .
Joint Research Encourage joint projects involving Vietnamese
Collaboration & | Initiatives and partner university faculty.
Partnership Faculty and Staff Track the number of faculty and staff exchanges
Exchange between partner universities.
. . Assess how the Abroad English Semester
National Education . . .. .
Goals program aligns with the Ministry of Education's
) ) national education goals and priorities.
.. Policy Alignment Y
Ministry of ) .. Evaluate the program's contribution to the
. Internationalization .. . . o
Education Ministry's internationalization strategy for
Strategy

Vietnamese higher education.

Program Impact

Job Placement Rates

Track the post-program employment rates of
participants, highlighting their career
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achievements and competitiveness in the global
job market

National
Development Goals

Analyze the program's contribution to achieving
broader national development goals, such as
fostering global citizens, promoting innovation,
and strengthening international relations.
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Appendix B: Metrics for Cultural Competence

Evaluation

Metric / Indicator

‘ Description

Data Collected

Category

Cultural
Awareness and
Sensitivity

Self-Assessment
Surveys

Pre- and post-program surveys to evaluate students'
perceptions of their cultural awareness and
sensitivity before and after the experience abroad.

Reflection Papers

Assess students' reflection essays on cultural
experiences, challenges faced, and learning
outcomes related to cultural competence.

Participation in

Track the number of cultural events, social
activities, and workshops attended by students

Cultural Activities .
Cross-Cultural during the semester.
Students Interactions Gather feedback from peers regarding students’
Peer Feedback participation in discussions and activities that
involve cultural exchange.
Measure improvements in language skills that
Language enhance effective communication in cross-cultural
Language and Proficiency Tests contexts, using tools like TOEFL or custom
Communication assessments.
Skills . Conduct assessments that gauge students' ability to
Communication ) . . S
. navigate conversations and interactions in diverse
Skills Assessment: .
cultural settings
Collect feedback from employers on students'
Workplace Internship performance during internships, focusing on their
Employers . . . -
Readiness Evaluation Metrics | ability to adapt to the workplace culture and

communicate effectively with diverse teams.
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Develop specific criteria to evaluate cultural

Post-Employment
Surveys

Cultural )

competency in the workplace, such as
Competency s . i . .

understanding diverse clientele, inclusivity, and
Assessment o ) .

teamwork within a multicultural environment.

Gather feedback from employers on how well
Employer Feedback Doy

graduates (from the program) demonstrate cultural
Surveys

awareness and adaptability in their roles.

Job Placement Rates
in Multicultural
Work Environments

Monitor the employment rates of program
graduates in companies that prioritize diversity and
international collaboration.

Host Families

ollect feedback from host families on the students'

Host Family engagement with them and participation in cultural
Cultural Surveys exchange activities, focusing on openness and
Exchange adaptability.
Experience Assessment of Measure the frequency and qua?l%ty of interactions
) ) between students and host families through surveys,
Interaction Quality ) . .
focusing on mutual learning experiences.
Track reports from host families regarding how
Host Family Reports | well students adapted to their cultural norms,
communication styles, and family values.
Host families provide insights into students' interest
Cultural Feedback on Student | in learning about their culture, understanding local
Adaptation Perspective customs, and willingness to share their own
background.
Host families could provide feedback on how well
Adaptability Ratings | students adapted to family routines and cultural

practices, rated on a predefined scale
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Cultural Learning
Outcomes

Host families assess the extent to which students
demonstrated growth in cultural understanding,
based on interactions and discussions held during
their stay.

Additional
Metrics

Diversity Training

Track the number of students participating in any
offered diversity or cultural competence workshops

DlVeI'S‘I'[y and Participation before or during the program.

Inclusion - .

Indicators Cultural Evaluate the effectiveness of any training programs
Competence offered to students, using pre- and post-training
Training Assessment | assessments

Longer-term surveys distributed to students,

Post-Program employers, and host families asking about any
Surveys lasting impacts on cultural competence and ongoing

Long-Term relationships or communication after the program

Impact Measures Engagement in community service or activities
Social Change promoting social change related to cultural issues
Engagement post-program, as a measure of ongoing

commitment to cultural competence.

Quantitative and
Qualitative Data

Use both quantitative (e.g., survey results) and
qualitative (e.g., interviews and open-ended
responses) data to provide a comprehensive picture
of cultural competence development.
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Appendix C: Metrics for Employment in Global Industry in Vietnam

Evaluation

Employment
Rate

Metric / Indicator
Overall Employment
Rate

‘ Description
Percentage of program alumni who are employed within a year of
graduation.

Data Collected

Percentage of program alumni employed within a global industry

Global Indust . . 1 iy
oba’ Tnausty (e.g., technology, manufacturing, tourism, hospitality) within a year
Employment Rate .
of graduation.
Percentage of alumni employed in a specific global industry that
Target Industry aligns with the program's focus (e.g., if the program emphasizes
Employment Rate English for Business, track employment in sectors like finance or

international trade).

Average Salary

Average starting salary of alumni employed in global industries.

Analyze the job titles held by alumni, identifying those indicative of

Job Placement Job Title global industry roles (e.g., international project manager, global
Quality marketing specialist).
Industry Sector Track the distribution of alumni placements across different global
Representation industry sectors (e.g., technology, finance, tourism).
Job Progression Assess the career progression of alumni after a set period (e.g., 2, 3, 5
years).
Career ) Track the percentage of alumni who have received promotions or
Promotion Rate . o . .
Advancement salary increases within their global industry roles.
Leadership Positions Monitor the perce‘ntage of ?lumni who have taken on leadership roles
in global companies or projects
Gl?bal Industry English Language {\nalyze improvements in English language Proﬁciency, part.icularly
Skills : in areas relevant to global industry communication (e.g., business
Proficiency . . .
Development English, technical English).
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Measure alumni's perceived confidence and competence in working

Cultural Adaptabilit
P Y | across cultures through self-assessment surveys.
International Assess t‘he nun'lbe.r ot.“ a.lurnnl who haV.e es‘tabh‘shed prof‘esswne%l
. connections with individuals or organizations in global industries.
Networking

Employer Satisfaction

Gather feedback from employers of program alumni on their
performance in global industry roles, focusing on their language
skills, cultural competence, and adaptability

Program- ; - - ; T
S eg' fic Internship Success Track the percentage of alumni who secured internships within global
ifi . ) .
Op tcomes Rate companies during their program.
u : : : : :
Collect testimonials from program alumni who have secured jobs in
Alumni Testimonials | global industries, highlighting the program's impact on their career
success.
L Develop partnerships with companies operating in global industries
Partnership with o PP p : .p P o sing )
) in Vietnam to provide internship opportunities and career advice to
Global Companies .
Industry program alumni.
Collaboration ) Establish mentoring programs connecting program alumni with
Industry Mentorship i . : . . . .
professionals in global industries to guide them in their career
Programs

journeys.

Note: Data Collection Methods

1) Alumni Surveys: Conduct regular surveys to gather data on employment status, salary, job titles, and career advancement.

2) Employer Feedback: Collect feedback from employers on the performance of program alumni in global industry roles.

3) Tracking Job Placement Data: Maintain a database of alumni employment placements, including industry sector, job title, and salary
information.
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Appendix D: Sample Questions for Evaluating AbES Program

Implementation

A) Essential knowledge for the program designer of AbES (applicable to the 1A office personnel):

Key Area

Understanding
the Program
Goals

Focus

Academic Focus
Goal

Sample Question

What specific English language skills or
knowledge do you aim to impart?

Is it general English, business English,
academic English, or a specific field like
literature or linguistics?

Cultural Immersion
Goal

How will the program foster cultural
understanding and exchange?

What activities or experiences will you include
to facilitate this?

Career Development
Goal

How will the program prepare students for
future academic or professional pursuits?
Are there internships or networking
opportunities?

Target Audience

Student Profile

Who are the ideal candidates for the program?
What are their English language proficiency
levels, academic backgrounds, and career
goals?

Cultural Fit

How to consider the cultural preferences and
expectations of potential students, especially if
they come from diverse backgrounds?

Program
Structure

Curriculum

Has a comprehensive curriculum been
designed to align with the program's goals and
meets the needs of the target audience?

Coursework

What are the needs to determine the types of
courses to offer (e.g., grammar, vocabulary,
conversation, writing, etc.) and the teaching
methods (e.g., lectures, group work, individual
assignments)?

Activities and
Excursions

What to plan for cultural activities, excursions,
and field trips to enhance the learning
experience and provide opportunities for
cultural exchange?

Logistics and
Operations

Partner Institutions

How to establish partnerships with foreign
universities or language schools that can
provide suitable academic facilities and
accommodation?
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Visa and Immigration

What are the needs to coordinate the visa and
immigration requirements for students from
different countries?

Accommodation

Arranging of suitable accommodation options
for students, such as on-campus housing, off-
campus apartments, or homestays?

Health and Safety

Where to get the proper policies and
procedures to ensure the health and safety of
students while abroad, including emergency
plans and insurance coverage?

Marketing and
Recruitment

Target Markets

Must know how to identify potential markets
for the program, such as universities, high
schools, and language schools?

Marketing Materials

Able to create promotional materials, such as
brochures, websites, and social media content,
to attract potential students?

Recruitment
Strategies

How to develop effective recruitment
strategies, including online marketing,
attending education fairs, and collaborating
with agents?

Assessment Tools

How to implement a system for assessing
student progress and satisfaction with the
program?

The needs to gather feedback from students,

Evaluation and Feedback . .\
) faculty, staff, and partner universities to
Improvement Mechanisms . . .
identify areas for improvement?
. How to use the feedback to make necessary
Continuous . .
adjustments and enhance the quality of future
Improvement
programs?
What are the necessary to develop a realistic
Budget budget for the program, including tuition fees,
accommodation costs, and other expenses?
How to analyse feedback data to consider the
Additional C long-term sustainability of the program and
. . Sustainability & y Prog
Considerations explore ways to generate revenue and reduce

costs?

Cultural Sensitivity

How to know to ensure that the program is
culturally sensitive and respectful of local and
foreign customs and traditions?
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B) To gather information/data about the contributions from partner universities:

Key Area Focus Sample Question
How the partner universities can contribute to
Academic Curriculum the design and implementation of the academic
Expertise Development curriculum, ensuring it aligns with their
standards and meets the needs of participants?
How they provide qualified faculty members
Faculty and to teach English language courses and
Instructors potentially offer additional academic subjects

related to the host country's culture or history?

Infrastructure and

Classrooms and
Learning Spaces

Up to what extend the partners can offer
suitable classrooms, language labs, and other
learning facilities for the program?

Facilities Can they provide access to libraries, computer
On-Campus .
labs, and other academic resources that can
Resources ..
benefit participants?
How to know the partners’ ability to facilitate
. cultural exchanges, field trips, and communit
Local Connections g .\ p‘ .. Y
Cultural engagement activities, allowing participants to
Immersion immerse themselves in the local culture?
Opportunities Can they assist in arranging homestays with
Homestay . .. . . .
local families, providing participants with
Arrangements . .
authentic cultural experiences?
How effective the partners can offer
) administrative support, such as student
Student Services .. . pp .
. ) advising, visa assistance, and housing
Administrative
arrangements?
Support - -
On.Site What can they provide for the on-site staff to
R assist with program logistics and support
Coordination .. prog g PP
participants?
. How partners can connect participants with
Professional P ) ‘p P .
) local professionals, alumni, and businesses,
Connections

Networking and
Alumni Relations

fostering networking opportunities?

Alumni Network

Can they help build and maintain an alumni
network, providing ongoing support and
resources to former participants?

Financial
Contributions

Any opportunities partners may offer

Scholarships and :
P scholarships or grants to help reduce the cost
Grants T
of participation for students?

.. They have the mechanism to support

Fundraising Y .. pp‘ .
e fundraising efforts to generate additional

Initiatives

funding for the program?
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C) To gather information/data for improvement per the designer/implementor/partners perspectives:

Key Area Sample Question

Did the program align with the stated objectives and meet the needs of
the target audience?

Program Design | Were the curriculum, activities, and assessments appropriate for the
and Objectives participants' language levels and interests?

Were there any areas where the program could have been more
engaging or challenging?

Were the English language courses effective in improving participants'
language skills?
Were the cultural immersion activities meaningful and relevant to the

Curriculum and .. . . .
participants' learning experiences?

Instruction ) . . . .
Did the academic courses provide valuable insights into the host
country's culture, history, or society?
Were the instructors qualified, knowledgeable, and supportive?
. Was the partner university a good choice for the program?
Host University P . Y g . Prog
and Were the accommodation options suitable and comfortable for
. articipants?
Accommodation | P P . . . .
Were there any issues with safety or security during the program?
Were the participants satisfied with the overall program experience?
Were there any challenges or difficulties faced by participants?
Student How did the program contribute to participants' personal and academic
uden
. growth?
Experience . -
Did participants feel adequately supported by the program staftf?
What were the most enjoyable and least enjoyable aspects of the
program?
Were the partners effective in contributing to the program's success?
Were there any areas where collaboration could have been improved?
Partner .
. How could the partnership be strengthened for future programs?
Collaboration .
Were there any challenges or areas of disagreement between the
program and its partners?
Were the program logistics well-planned and executed?
Program Were there any issues with transportation, excursions, or other logistical
Management arrangements?
and Logistics Was the on-site staff effective in supporting participants and addressing

their needs?

Were the evaluation methods effective in gathering feedback from
participants and can the feedback results used to make improvements

. for future programs?
Evaluation and prog

Were there any areas where the evaluation process could have been
Feedback Y p

enhanced?
What evaluation tools were used to gather feedback from participants,
such as surveys, interviews, or focus groups?
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D) Who is best positioned to ask each of those questions and in what format

The appropriate format for asking each evaluation question depends on the specific goals of

the evaluation, the desired depth of information, and the resources available. Some

suggestions are:

Type/Format

Survey

For

Gathering quantitative
data. Questions for closed-
ended responses (e.g.,
Likert scales, multiple-
choice) or short, open-
ended answers.

Sample Question

Overall, how satisfied were you with the
ADbES program?

How effective were the English language
instruction in improving your language
skills?

Were the cultural immersion activities
enjoyable and informative?

Focus Group

Exploring participants'
perspectives, ideas, and
experiences in a group
setting. Questions that
require more in-depth
discussion and exploration
of participants' thoughts
and feelings.

What were the most memorable aspects of
your cultural immersion experiences?
How did the program help you to develop
your intercultural communication skills?
What suggestions do you have for
improving the program for future
participants?

Conducting in-depth, one-
on-one conversations with
participants to gather
detailed information.

Can you describe a specific instance where
you felt that the program helped you to
grow personally or academically?

Interview Questions that require What challenges did you face during the
detailed responses and program, and how were they addressed?
exploration of personal How did the AbES program compare to
experiences and your expectations?
perspectives.

.. Using a combination of survey, focus group, and
Combination of . g' . Y g 'p
methods interview can provide a more comprehensive
understanding of participants' experiences.
.. Ensure that the evaluation materials are in a
Additional Language ..
) ) language that participants can understand.
considerations - — - —
) Consider offering incentives to participants to

Incentives . S

encourage their participation.
. Assure participants that their responses will be

Confidentiality P p P

kept confidential.
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Who should
ask the

Program staff

Directly involved in the program and can provide
context and follow-up questions.

questions?

External evaluators

Those can offer an objective perspective and can

ensure confidentiality.

E) Sample questions can be asked to collect data for quantitative analysis:

Aspect Sample Questions

Program
Satisfaction

On a scale of 1-5 (1 being very dissatisfied, 5 being very satisfied), how
satisfied were you with the overall program experience?

How likely are you to recommend this program to others?

How satisfied were you with the quality of the English language
instruction?

How satisfied were you with the cultural immersion activities?

How satisfied were you with the cost of the program?

Learning
Outcomes

Did the program meet your expectations in terms of improving your
English language skills?

Did the program help you to develop a better understanding of the host
country's culture?

Did the program enhance your intercultural communication skills?
Before the program, what was your English language proficiency level?
After the program, what do you believe your English language
proficiency level is?

Program Logistics

How satisfied were you with the quality of the accommodation?

How satisfied were you with the transportation arrangements?

How satisfied were you with the support provided by the on-site staff?
Were the program materials and resources adequate?

What is your age?

Demographic What is your gender?
Information What is your native language and your highest level of education?
What was your primary reason for participating in the program?
Have you maintained any connections with people you met during the
program?
Has the program had a positive impact on your career or future?
Follow-up . . . .
: Did the cultural immersion activities help you understand and
Questions

appreciate the host culture?
Do you believe the program has increased your opportunities for study
or employment?
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F) Sample questions can be asked to collect data for qualitative analysis:

Aspect Sample Questions

What was the most memorable experience you had during the
program?
Can you describe a specific instance where you felt immersed in the

Program
g host culture?

Experi
xperience What were the biggest challenges you faced during the program?

How did you overcome these challenges?
How did the program help you to step outside of your comfort zone?

What did you learn about yourself during the program?

How has the program changed your perspective on other cultures?
Learning and In what ways has the program helped you to grow as a person?
Growth Can you share a specific example of how the program helped you
improve your English language skills?

How has the program changed your perspective on the world?

What were the most valuable cultural experiences you had?

How did your interactions with local people contribute to your
Cultural understanding of the host culture?

Immersion Did you feel comfortable and welcome in the local community?
Did you encounter any cultural misunderstandings or challenges?
How did you resolve them?

How has participating in the program impacted your plans?

Do you believe the program has increased your opportunities for study
or employment?

What advice would you give to future participants?

How has your English language proficiency improved since
participating in the program?

Program Impact

What could have been done better to improve the program?
What additional activities or resources would you have liked to see

Suggestions for included?
Improvement What changes would you suggest enhancing the cultural immersion
experience?

What advice would you give to future participants of the program?
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G) Sample of Evaluation Questions to assess AbES's Goal of preparing Vietnamese students

for international work:

Aspect To Consider Sample Questions
How confident do participants How well did the program prepare
feel in their ability to you for the challenges of working in
communicate effectively in an international environment?
English in a professional setting? | Did the program equip you with the
Do participants feel prepared to | necessary skills and knowledge to
adapt to different cultural norms | succeed in a global workplace?
and expectations in the How confident do you feel in your
workplace? ability to communicate effectively

Career Do participants have a better with people from different cultures?

Readiness understanding of international Did the program help you develop a
business practices and etiquette? | global mindset and understanding of

different business practices?
Have you (participants) gained better
understanding of international
business practices and etiquette?
Do you feel you have a strong
understanding of international
business etiquette and practices?
How comfortable are participants | How effective were the cultural
with interacting with people immersion activities in preparing you
from different cultural for intercultural interactions?
backgrounds? Did the program help you develop
Can participants effectively empathy and respect for different

Intercultural navigate cross-cultural cultures?

Competence communication challenges? How confident do you feel in your
Do participants demonstrate a ability to adapt to new cultural
greater appreciation for diversity | contexts?
and inclusivity? Did the program help you understand

the importance of cultural sensitivity
and etiquette?
Do participants have a broader How satisfied were you with the
understanding of global issues program's overall preparation for
and trends? international work?
Global Can participants analyse and Were there any specific areas where
Mindset evaluate information from you felt the program could have been

multiple perspectives?

Are participants more aware of
the interconnectedness of the
global economy?

improved?

What advice would you give to future
participants to maximize their
preparation for international careers?
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Networking
and
Relationships

Did participants have
opportunities to build
professional relationships with
people from different countries?
Can participants effectively
network and create professional
connections?

Do participants feel confident in
their ability to adapt to new work
environments and cultures?

Has participating in the program
increased your interest in pursuing a
career abroad?

Do you feel more confident in your
ability to secure international job
opportunities?

Has the program helped you build a
professional network that can support
your global career aspirations?

How has the program impacted your
career trajectory?

Post-Program
Outcomes

How many participants have
secured international internships
or jobs after completing the
program?

What are the participants' career
aspirations after completing the
program?

How has the program
contributed to participants' career
development and advancement?

Did the program help you develop
strong communication, problem-
solving, and teamwork skills?

Did the program provide opportunities
to practice these skills in real-world
scenarios?

How well prepared do you feel for job
interviews and networking events?
Did the program help you understand
the expectations of international
employers?

H)Sample questions to assess participants' career paths and interests:

Aspect Sample Questions

Career Goals

What are your long-term career goals?
What industries or fields are you interested in pursuing?
What specific roles or positions are you aiming for?

Career Aspirations

career path?

career objectives?

What motivates you to pursue a career in this field?
What do you find most exciting or rewarding about your chosen

What are your career aspirations beyond your immediate goals?
What skills or knowledge do you believe you need to achieve your

Career Preparation

chosen career path?

How do you believe the AbES program has prepared you for your

What specific skills or knowledge have you gained that will be
valuable in your future career?

How has the program helped you to develop a professional
network? Have you developed a career plan or roadmap?
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Career Challenges

What are the biggest challenges you anticipate facing in your
career?

How do you plan to overcome these challenges?

What support or resources do you need to achieve your career
goals?

Are there any specific skills or knowledge that you feel you need
to develop further?

Career Satisfaction

How satisfied are you with your current career path or chosen
field?

What factors contribute to your career satisfaction?

Are there any aspects of your career that you would like to change
or improve?

How has the program helped you to develop a global mindset and
perspective?

— END OF THESIS -
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