











Motivation...

...1s a foundation for success.

Students become successful in life when they
achieve self-motivation and learn how to
become the very best they can be!

“ Across cultural groups, all students are
motivated, even when they are not motivated to
learn what the teacher has to offer” Gissberg, 2005, p. 219).

Two Types of Motivation:

Intrinsic Motivation Extrinsic Motivation
meaningful motivation, coming external motivation

from within the individual individual receives tangible
individual engages in activity rewards or punishments

Jor the sake of participating carrot and stick style incentive
and completing the task

; to please someone else
without reward

individual tends to exert

receives psychic or spiritual . . »
Py P minimal effort

satisfaction from work ;
effort may end when

ersonal sense of ) : :
P f reinforcement discontinues

accomplishment
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Intrinsic motivation is the preferred and
most effective type of motivation

1n education.

» People are intrinsically motivated by what is
important to them.

When people see that what they are learning
makes sense to them, according to their values
and perspectives, then motivation emerges.

Best Teacher Practices
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Culturally Responsive Teaching

Teaching that takes into account race,
ethnicity, class, gender, religion and family.

Students are naturally curious and are wired to make
sense of their experiences.

Curiosity exists across all cultures and is the basis for
intrinsic motivation.

“We can influence the motivation of students by coming to
know their perspective, by drawing forth who they
naturally and culturally are, and by seeing them as

unique and active” (Wiodkowski & Ginsberg, 1995, p. 18).
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Intrinsic Motivational Framework for
Multicultural Classrooms

. Inclusion: create a classroom culture where students and
teachers are connected and respect each other.

. Attitude: create positive attitudes in class by offering
choices and making learning personally relevant to the
students.

. Meaning: offer learning experiences that are challenging,
thoughtful and meaningful and include student values and
perspectives.

. Competence: meaningful assessment show how students
have effectively learned something they value.

Culturally responsive teaching means
honoring student input, which motivates
students to do well in school.
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Eliminate Remedial Strategies

Traditional intervention strategies focus on basic
remedial skill instruction that is heavy on
practice, low on interest, and completely
boring for student and teacher.

These strategies:
underestimate student abilities
put off interesting and challenging work for too long

never offers students motivational or meaningful
work where they can apply the skills that are being
taught

Eight Cognitive Strategies
to Replace Remedial Instruction

. Focus on complex questions for students and engage
student curiosity. Tasks need to be at high levels to
give authenticity and transparency to work being
explored.

. Embed basic skills within more global assignments,
especially reading and comprehension skills.

3. Allow students to make solid connections with their
world and culture.
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Eight Cognitive Strategies
to Replace Remedial Instruction

. Model powerful thinking strategies through class
discussion. Work through difficult passages together
before students are asked to work independently.

. Have students share different approaches to solving
problems so all students can learn from each other.

. Provide sufficient scaffolding for students. Model
preassignment skills to clarify what is being asked of
the students.

Eight Cognitive Strategies
to Replace Remedial Instruction

. Discuss and model the lesson clearly. Allow for
plenty of dialogue between students and teacher.

. Utilize comprehension strategies that help students
internalize the questions that successful students ask
in order to interpret what they read.
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The use of these cognitive approaches allows
students to make meaning of their learning so they
can use high level thinking skills to discuss and
internalize the content in the classroom.
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By capitalizing on what students already bring
into the classroom, teachers empower students to

learn through authentic work that promotes
motivation and enthusiasm for learning.

Identify Reluctant Learners

Reluctant learners have several things in common:
* they do not complete tasks

« they avoid challenges

* they are satisfied with putting forth

minimal effort

Usually these students are capable but lack
motivation to do well in school.
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Motivational Strategies for
Reluctant Learners

1. Create positive environments that challenge and
encourage students to learn, which include both
praise and challenge from the teacher. High level
questioning stimulates interest in students of all
backgrounds.

2. Provide students with learning choices that are
relevant to their lives.

Motivational Strategies for
Reluctant Learners

. Increase student participation in the classroom:
(a) respect comfort zones
(b) prioritize learning
(c) allow for preferences

. Encourage a love of learning by providing fun
options. This includes finding students’
strengths and passions.
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Eight Ways to Build Student Motivation:
The Art of Good Teaching

1. Say thank you to students. 1t shows compassion, care
and respect to students for their work. This provides
encouragement and deepens the trust between teacher
and student.

2. Recognize what students do to attain their goal. This
helps students understand how to achieve higher goals.
Publicly acknowledging what students do well models
for others that their work will also be noticed and
appreciated.

Eight Ways to Build Student Motivation:
The Art of Good Teaching

3. Have positive expectations for students, which allow
them to set their own goals beyond what they thought
they could do. Teachers must help students build
confidence and overcome doubts about themselves.

4. Provide purposeful feedback to students as recognition
for their work. Feedback done in a timely manner has
been found to be very effective and encouragement
helps students continue to put forth effort. Corrections
and compliments need to be balanced and compliments
should never be seen as merely a prelude to criticism.
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Eight Ways to Build Student Motivation:
The Art of Good Teaching

5. Empower students to find meaning in their work.
Teachers need to show students why the work must
be done. Self-motivated students strive to do their
best possible work, yet still need the purpose clarified
for them to be enthusiastic about their work.

. Tell stories in the classroom. This enables students to
see the achievements of others and inspires them to
achieve goals themselves. Stories make facts easier
to remember and can deepen the meaning of what is

being learned.

Eight Ways to Build Student Motivation:
The Art of Good Teaching

. Model values as the anchor for self-motivation. To be
intrinsically motivated is to tap into one’s own beliefs.
Showing students how to recognize their own values
for the common good helps focus positive energy on
their behavior.

. Provide alternative cultural perspectives in the
classroom. This prepares students for the challenges
of a diverse world and all its opportunities.

36



Three unwritten rules of the
classroom:

Relationships!

Relationships!

Relationships!

“Positive student/teacher relationships provide
children with the emotional security necessary to
engage fully in learning activities and scaffold the
development of social, behavioral, and self-
regulatory competencies needed in the school

. 99
environm €I’1T (Pianta, 1999, as quoted in Baker, Grant, & Morlock, 2008, p. 4).
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Inspiration:

the final element of motivation
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“Exceptional teachers guide students to greatness
by inspiring them to discover where their
talents and passions intersect’ (Bowman, 2007, p. 81).

Inspiration is the direct result of a
caring, trusting, mentoring relationship.

The challenge to move from being an
effective teacher to being a great teacher is
to “discover one’s own voice and to inspire
others l‘Oﬁﬂd their’s” Bowman, 2007, p. 81).

38



Motivation is present
in all aspects of human life.

People naturally strive to achieve
success in whatever activities
they perceive as valuable.
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The challenge in the field of
education is to convince students
that learning has great
purpose and value...

...and that success in school is the
foundation of a life full of
promising choices.
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Chapter Summary

This PowerPoint presentation was prepared to give teachers in Title I schools
useful, practical information that will help them motivate their students to achieve
academic success and increase high school graduation rates. By using these strategies to
recognize cultural, linguistic, and SES differences, teachers can differentiate their
instruction in order to provide optimal learning for their students. This in turn makes it
possible for students in Title I schools to feel more honored, less stigmatized, and willing
to do what it takes to overcome adversities in order to be successful. In Chapter 5, the

researcher discusses the completed project.
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Chapter 5
DISCUSSION

This project advances the need for teachers to understand the importance of
motivation in the classrooms of Title I schools, and it offers strategies to aid in that
endeavor. By focusing on student needs and backgrounds, educators can connect with
students so as to make learning relevant and fun and thereby naturally increase student
motivation.

Contribution of this Project

The author of this project desires to focus on the importance of motivation in Title
I classrooms. As the demographics in this country change, it will become more and more
important for teachers to connect with students of diverse backgrounds. It is imperative
that teachers learn to motivate their students to stay in school. This work provides various
hands-on strategies for teachers to use in their classroom in order to honor individual
students, make learning relevant to the students, and inspire students to accomplish goals
they may have thought unattainable.

Limitations

The limitations of this project include a lack of a one size fits all strategy to
enhance motivation in classrooms. Although the author was able to assemble several
diverse strategies for classroom teachers, no one strategy will be effective for every
student. Teachers will need to experiment with the proposed suggestions and tailor them

for individual students. Perhaps by focusing on a few strategies, teachers will
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